DOCUMENT RISUHE 



ED 0^8 195 



SP 007 082 



TITLE 

INSTITUTION 

SPONS AGENCY 

REPORT NO 
PUP CATE 
NOTE 



Western Civilization, Resource Unit II , Grade 9.^ 
Providence Social Studies Curriculum Project* 
Providence Public Schools, R->I.; Rhode Island Coll,, 
Pro videi.ce^ 

Office of Education (DREW) , Washington, D.C. 
Cooperative Research Program, 

CRP-6-1195 

69 

81p. ; Part of a set of resource units and curriculum 
overviews for K^12 social studies 



EDRS PRICE EDRS Price MF-$0,65 KC-$3,29 

DESCRIPTORS ^Curriculum Guides, *Grade 9, ^Social Studies, 

^Urban Teaching, Western Civilization 



ABSTRACT 

GRADES OR AGES: Grade 9. SUBJECT HATTER: Social 
studies. Western civilization, ORGANIZATION AND PHYSICAL APPEARANCE: 
The guide is divided into three sections, each of which contains cne 
to four subunits. The subunits are laid out in three columns, one 
each for topics, activities, and materials. The guide is mimeographed 
and staple-bound with a paper cover, OBJECTIVES AND ACTIVITIES: 
Objectives for the- unit are listed on the first page. In each 
subunit, activities are listed in the second column. Each group of 
activities is related to a topic in the first column, INSTRUCTIONAL 
MATERIALS: Materials are listed in the third column of each subunit. 
Each group of materials is related to one or more activities in the 
second column. In addition, appendixes to each section contain 
curriculum materials--charts, maps, and lists, STUDENT ASSESSMENT: No 
mention, OPTIONS: The guide is prescriptive as to course content and 
timing. Activities and materia] s listed are optional, (FT) 



] 



O 

ERIC 



o 

o 

UJ 



PROVioence 



SOCIAL 

STUDIES 

CURRICULUAV 

PROJECT 



O S. department of health, 
education & WELFARE 

OFFICEOFEDUCATION 
rHiS DOCUMENT HAS BEEN REPRO^ 

duced exactly as 

THE PERSON OR ORGANIZATION OPIG 
InATING it points O'^VIEW OR DPIN 
IONS stated do not necessarily 
C fFiCIAL OFFICE OF EDU 



WESTERN CIVILIZATION 
RESOURCE UNIT II 
GRADE 9 




4 ' 



I 



■i 

do 






ERIC 






R(40Db ISLAND COLLEGE 
PROVIDENCE PUBLIC SCHOOU 



TABLE OF CONTENTS 



I. Introductio:i 1 

II. Aims 1 

III. Generalizations 2 

IV. Development of Unit 3 

Section 1: 

A. Introduction 3 

B. Land Base 9 

C. Time Sequence 11 

D. Population and Distribution 18 

Appendix /* r Spread of Christianity .... 19 

Appendix B; Population Chart 20 

Section 2: 

E. Institutions 22 

Appendix A: Organization of the Christian 

Church 47 

Appendix B: Comparison of Domestic and 

Factory Systems 48 

Appendix C: Inventors and Inventions ... 49 

Appendix D: Later Inventions . 50 

Appendix Er Government 51 

Section 3: 

F. Nationalism 53 

G- Colonialism 61 

H . Creative Expression 68 

I. Contacts 71 

Appendix A; Definitions of Nationalism . . 77 

Appendix B: Trade Organizations 79 



O 




1 



UN IT I J 

WESTERN C I V IL IZaT ION 

SUGGESTED TIME 25-30 WEEKS 



I. INTRODUCTION 

Unit VI represents an atten.pt to view in its entirety a 
major contemporary civilizationj Western civilization, by 
utilizing the same method of analysis which has been applied 
to studies of other given civilizations. While history 
exists as the focus of content, the other social science 
disciplines have been drawn upon freely in an effort to 
present a complete picture. 

Western Civilization originated in the Mediterranean basin 
and was rooted in traditions coming from three primary areas: 
The Roman Empire in which considerable Hellenistic influence 
was prevalent; the Christian Chux’ch which became the official 
religion of the Roman Empire in the 4th century A,D.; and the 
Germanic tribes which entered the Roman Empire in the 4th 
and 5th centuries A.D, The medieval synthesis in institu- 
tional consolidation of these three strands occurred between 
400 and 1000 A.D., leading to the ^’Western Tradition'*. 

The primary importance of Unit II is that the students should 
understand the dynamic qualities of Western Civilization 
and the historical events v;hich led it from its expansion 
from a Western European base to become a worldwide civil- 
ization. 




. A I MS 

1. To develop further understanding of the term ’civilization*. 

2. To develop further understanding of the aims and scope of 
the year's study. 

3. To develop a fuller understanding of the nature and role of 
the s X social science disciplines as they provide perspec- 
tive for a study of contemporary civilizations. 

4. To acquire an understanding of Western Civilization, its 
origin, nature, and interrelatedness with other contemporaiy 
civilizations. 

5. To be able to isolate and identify the major themes in 
Western Civilization. 
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III. GENERALIZATIONS 



1- The major generalizations about a civilization are all 

appropriate for this unit. (See Curriculum Guide, Secondary) 

2. The eai'*liest origins of Western Civilization are found in the 
Judaeo-Graeco-Roman tradition. 

3, A dynamic force of Western Civilization has been constant 
technological growth since the 16th century, 

4, Western Civilization comprises approximately 25% of the world's 
population. It has spread in all directions from its origins 
In Europe. 

5. Historically, Western Civilization has influenced to a varying 
degree all the other major civilizations. 

6. Since 1500 A.D. Western Civilization has been "a dynamic and 
expand in ? civilization. 

7, Through contact with other civilizations, many attributes of 
VJestern Civilization have become common throughout the world. 



O 

ERIC 

SMiifiifftiiTi-Taaa 



3 



IV. DtVELuPiVtEMT uF U;VIT 

A. INTRODUCTION 



QUESTIONS 



SUGGESTED ACTIVITIES MATERIALS 



What are the 
external 
characteristics 
by which we can i 
identify Western^ 
Civilization? ! 

I 

Judaeo- 

Christian 

heritage 

Legal tradition 

Similar customs 

Optimistic out- 
look on life 

Music, litera- 
ture, and art 

High degree of 
technology 

Role of the 
individual 



As motivation the teacher can 
lead a class discussion to arrive 
at a series of characteristics that 
apply to most men of Western Civil- 
ization. 



Scholastic ! 
Western Euro p e 



pp. 5-31 

Scholastic : 
The Common- 



wealth of 



Nations 



After a short discussion, have 
the members of the class choose a 
reading assignment from the various 
selections suggested- These should 
give them an overview of several 

different: cultures. 

Now lead the class in a discussionpp . 321-339 
to arrive at a series of character- 
istics that apply to Western Civil- Allyn £ Bacon 



pp, 5-50 

Rand KcNally: 
Slavic Society 



ization. 

After making a list the teacher 
can divide the class into groups to 
answer the sub-questions on the 
following pages. 



A Global 
iTTstory of I^an 
pp, 734-7^4 

Films r 

A 218 Australia- 
1 The and 

People 



The teacher can show the class 
a selection of films and filmstrips R- 211 The 
to help to determine the external - Republic of 
characteristics by which we can 
identify Western Civilization. 



South Africa 
Its Land and 
Its People 
R-2C7 Russian 
I Life Today - 
; Inside the 
Soviet Union 
F-211 France 
! and Its People 
lP-217 People of 
I Spain 

A-24 Argentina 
C-20 Chile 



C-303 Colombia 
C-50 Cuba 
L-41 Life in 
Mediterranean 
, Lands 

|E-209 Europ- 
' Nations of the 
I West 

A-213 Australia 
: Is Like This 
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QUESTIONS 


SUGGESTED ACTIVITIES 


{V^TERIALS 


a) What have 


A group may report on the 


Allyn 6 Bacon : 


been major 


topic: what are the origins of 


A Global History 


factors in 


Christianity and when and how 


of Man OP. 104- 


the develop- 


did it become a major force 


105-,113-114i 


ment of 


of V/estorn Civilization? 


131-132;362-364 , 


Christianity 




705-747 


in Western 


As a culminating activity to thi^ 




Civilization? 


group reoort one member of the 


Oxford Book Co: 




group may report on ;tho spread of 


Visualizing 




Christianity in the world todav 


World History 




.. G contrast, d to “'.other 


pp . 55 6 3 - 68 i 




religions . The chart 5 '' Religxous 


80-83 




Population of the World^ in 


r 




A Global History of F-lan p- 748 


Keystone Educa-* 




may be reproduced for the class 


tional Press: 




on the overhead projector or 


Mastering: World 




on a ditto. 


Histo^ry 
DP . 5 0 ; 6 6-7 2 : 




A group of students may draw 
a time line showing the growth, 


110-114 




division, and spread of 


Life: The 




Christianity through Western 


World's Great 




Civilization . 


Religions 




(Refer to Appendix A) 


pp. 162-175 




(Note^ c Rv^late the iTtjligious 


Rand McNally: 




events to the political , economic. 


' Western European 




social, and philosophical dates.) 


Society pp . 269 ; 
271- 272:327 -,423- 




A group of students may prepare 


425 :432-435 ; 460- 




a ■Ycu Are There' program, on tape 
or live, highlighting some of 


467 ' 




the events on the Time Line. 


Rand McNally: 
Slavic Society 




Have a group of student? drav? 


pp. 327-328; 




large maps of Europe or prepare 
dittoed maps for the class show- 


336;.358-3S9 




ing the extent of Christianity 


Filmstrips: 




in 339 A.D., 500 A.D., 1000 A.D. , 


SS-R-18-C 




1300 A.D. 


Rome-The Early 
Christians 




Have a group of students or a 


Title II-ELL- 




student draw a sequence of large 


R-l-b 




maps of the world showing the 


The Religions 




ext nt of Christianity iu 1600> 
1750, 1900, and 1968. 


of Rome 
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QUESTIONS SUGGESTED AC TIVITIES jMATERIALS 



Have a group of students do 
written biographical reports on 
some of the Christians missionaries, 



Suggested 
St* Cyril 
St . Methodius 
St. Patrick 
St Augustine 
St . Augustin 



People 

St, Brig id 



St. 

St. 

St. 

St. 

St. 



Olaf 
Boniface 
Columba 



Transparencies : 
TRSS-56^ 
Origins and 
Spread of 
Religions in 
Europe and Asia 
TRSS- 56-cc 
The Religious 
Divisions of 



Francis XavierEurope About 



Paul 



1550 



b) What have 
been the chief 
developments in 
law? 



A group can compare and contrast 
the four types of law: 

Roman Law-The Twelve Tables 
Justinian Code 
Code of Napoleon 
English Common Law 

The group can also show which 
tradition of law is practiced in 
various areas of Western Civiliza- 
tion today, 
e.g. England 

United States 

France 

Italy 



Check for 
Christianity, 
Christian 
Church, or 
specific topics 
in The indices 
of the text- 
books . 

Lippincott : 

Man^s Cultural 
Her'it^e pp*268 , 
282, 296, 394- 
395 

Macmillan: 
Medieval and 
Ear ly Modern 
Times pp *27-29 ; 
372-178^ 58 



As a library assignment give a 
group of students a hypothetical Rand McNally: 
case of a person in a legal situa- Western Europe an 
tion (guilty of petty theft, as- ' Societ y p. 414, 
sault , arson, murder, etc • ) and 422 
have the students show how that 

person would fare in various coun- Holt, Rinehart 
tries which have laws influenced 8 Winston: 
by each of the four legal traditions Graphic G uide 
of Western Ci^ ilization (past and/or to World History 
present)* pp. 20; 44; 154 



) 




Scholastic: The 
Commonwealth of 
Nalrions pp. 31 - 

n irrTr^7 
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QUESTIONS 



SUGGESTED ACTIVITIES 






c) What is the 
basis for the 
” optimistic^' out- 
look of western 
man? 




\ 



Have four groups of students 
report on the view western man 
had of the future during the 
Classical period, the Middle 
Ages , the Renaissance , and the 
Age of Enlightenment . 

te 

Following these reports con- 
duct a class discussion to 
show the differences in atti- 
tude among the four periods. | 

A group of students can 1 

contrast the Medieval popes 
to the Renaissance popes . 

Show how each group was a 
product of its time and hov^ 
the outlook of the Church 
changed as society changed . 

As a library assignment a 
group of students may choose 
to contrast the lives of some 
Medieval popes to those of 
some Renaissance popes • 

Suggestion s : 

Leo the Great ^Alexander VI; 

Gregory the Great Nicholas V } 
Innocent II Julius II i 

Innocent III Leo X I 



MATERIALS 



Macmillan : Ancient 
and Medieval Hi^- ~ 
tory pp. 357-362, 
627-629 

Filmstrips : 
SS-G-13-b 
Magna Carta” 

SS-G-13-d "The 
Puritan Revolution" 

SS-G-13-e ”The 
Bill of Rights” 

Study Prints : 

TTtle II 
SP-40-d-k 
'Understanding the 
Bill of Rights 
Series” 



Lippincott ; Han^ s 
Cultural Heritage 
pp. 338-341, 302- 
307 

Macmillan: Medieval 
Early Modern Times 
pp.* idb-142V 2 65- 
275, 279-288, 466- 
486, 120-130 

Time-Life: The 
Renaissance 
pp. 15-20 

Time-Life : 

Age of Faith 
pp. 20, 96-99 

Time-Life: Age of 
Enlightenment 
pp. 53-64 

Rand McNally: 
We.stei’H European 
Society, pD, 410- 
411, 432-433, 445- 
446 

Allyn 8 Bacon: 
Global History of 
Min nr*. 100-101 
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QUESTIONS 



d) What is the con4 
tribution of the ^ 
Renaissance period 
and of the 18th ■ : 
century to the 
development of 
humanism? 



O 




SUGGESTED ACTIVITIES 



MATERIALS 



From ^;^n's Cultural Heritage ;^ 
page 346: "’"Renaissance man 

centered his attention upon 
distinctively human aspira- 
tions and interests . For 
this reason he is described 
as a humanist , ’ 

The teacher can lead the 
class in a discussion about 
humanism and its relationship 
to the Renaissance period* 

This discussion can be based 
upon the students’ reading 
of the period 3 about people 
of the period, and of liter- 
ature of the period* 



Lippincott : 
Man’_s Cultura l 
Iler^tage 



pp. 333-361 



.Time-Life : 

The Renaissance 

pp. 11 - 21 , 161- 

|l62 , 59-52* 

^Time-Life: The Age 
l of Enlig h tenment 
|pp. 15, 38 

I 

jTime-Life : 
the Age of Faith 
tp. 102 



Suggested Reports 
Biography 

Cosimo de Medici 
Lorenzo the Magnificent 
Ludovico Gforza 
Dante Alighieri 
Petrarch 

Giovanni Boccaccio 
Niccolo Macchiavelli 
Geoffrey Chaucer 
Desider ius Erasmus 
William Slia.:espeare 
Ni^^uel Cervantes 
Sir Thomas More 
Michelangelo 
Leonardo da Vinci 
Rembrarict 
Velasquez 
£1 Greco 

Nicholas Copernicus 
Francis Bacon 
Rene Descartes 
John Locke 



,Rand McNally: 
' Western European 
Society 
pp. 444-446 



The teacher rrtay add other 
names at his discretion. 

A group of students can 
contrast the styles of art 
and architecture of the Greeks I 
and Romans to the style of the j 
Renaissance- Why was the per- ! 
iod called Neo-classical? * 1 
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QUESTIONS 



.j 

SUGGESTED ACT'.VITIES | MATERIALS 



A group of students can 
report on the philosophies 
of the late Middle Ages and 
oarly ^ • aissance. What 
j chools of philosophy were 
leing revived? What had 
happened to these ideas dur- 
: ng the Middle Ages? What 
effect did these emergent 
ihilosophies have on the 
Christian Church of the 
period? 



S uggeste d Philosophers 

Albertus Magnus 

Thomas Aquinas 

Duns Scotus \ 

Thomas Hobbes i 

Spinoza | 

Abelard 

Locke I 

Rousseau j 

Montesquieu j 

Voltaire f 

Diderot | 

Goethe , 

Thomas Jefferson j 

Benjamin Franklin j 



ERIC 
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B. LAND BADl 



QUESTION 



SUGGESTED ACTIVITIES 



MATERl .LS 



What arc'.rxci of ’ 
the wonu are in - 
cluded in Western 
Civilization? 



Have a group cf students 
make a large world map show 
ing where the languages of 
Western Europe are spoken 
today. 



Goode * s Lor. Id Atlas 

Classroom Atlas 

World Almanac 
pp. 295, 593-671 



Have a group of students 
make a graph showing the ten 
most widely spoken languages 
in the world today- 



Have a group of students 
make a chart showing the 
number of people practicing 
Judaism and Christianity in 
the various areas of Western 
Civilization- 



Have a group of students 
make a chart of the world^s 
largest cities with popula- 
tion, area, and square miles 
Make those cities wh\ch be- 
long to Western Civilization 
stand out. 



VJithin the area 
of Western Civil- 
ization what cli- 
matic zones exist? 
vegetation? 
fauna? 

rainfall areas? 
(Note to teacher: 
Western Civili- 
zation is found 
in Gill climatic, 
vegetation , 
fauna, and rain- 
fall zones-) 



Divide the class into four 
groups to make naps showing 
the climaric zones , vegetation 
zones, fauna, and rainfall 
areas of Western Civilizatiori- 



Classroom Atlas 



Goode’s u’ox'ld Atlas 



Have the class consider the 
four types of maps mentioned 
above- From those have the 
class decide where the most 
heavily populated areas of 
Western Civilizat.ion are 
found- 

i 

i 
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QUESTIONS 



SUGGESTED ACTIVITIES 



materials 



What were. the areas 
included in West- 
ern Civilization 
in 300 A.D^? 

800 A.D,? 

1300 A*D.? 

1800 A.D.? 

1960 A.D.? 



On outline maps of the 
world show Western Civiliza- 
tion in 300 A.D. , 800 A.D.j 
13G0 A.D. , 1800 A.D. , and 
1960 A.D. ^ 

Divide the class into five 
groups and have each group 
draw large map of the world 



Atla s of Wor^ld 
History 



What events brought 
about the changes 
in location in 
Western Civilization? 



and show what areas are in- 
cluded in Western Civiliza- 
tion in 300 A.D. , 800 A.D. ^ 
1300 A.D . 3 1800 A.D, ^ and 
1960 A.D. 



Have a panel discussion 
concerning the external 
pressures which maae Western 
Civilization reach the ex- 
tent it reached in the afore- 
mentioned years- (o.g. spread 
of Christianity, spread of 
Islam, exploration and colo- 
nization , proselytiz 3tion , 
exchange of ideas) , 



Refer to references 
for Section A, 
subquestion a. 

Rand McNally: 

Anglo - Am erioa n 
Society 
pp, 648-563 

Rand McNally: 
Sestern European 
Society , 
pp, 455-459 



Allyn and Bacon: 
^ Hintoi y 
of Man , pt>. 146- 
162, 734-740 



Lippincott : 

Han ' t Cultural 
Heritage , pp. 365- 

I Macmillan: 

1 Mediev al and 
' ^^^ly Modern 
^ Times, pp. 333-350 

t 

I Time-Life: 

< A«;e of Exploration 

i "tiilT 



O 
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C. TIME SEQUENCE 



t 



QUESTIONS 



SUGGESTED ACTI\^ITIES 



;iATERIALS 



What are the dif*- 
ferent ways to 
spread civiliza- 
tion? 

1. war and conquest 

2 . trace and com- 



Divide the class into small 
groups to define each of the 
terms 5 including what is in- 
volved in each process. The 
groups can make charts to 
help illustrate their under- 
standing of the process. 



mcrce 

3. emigration or 
coloiiizat ion 

4 . proselyt ization 

5. emulation 

6 . ideas and com- 
munications 



After each group repo’^tSs 
have a panel discussion giv- 
ing an illustration of each 
process /method as exemplified 
in V/estern Civilization. 



VIhat is the process 
by which Western 
Civilization ex- 
panded from its 
European base to 
become a world- 
wide civilization? 



Divide tlie class xnto small 
groups to determine in an in- 
depth study the method of 
spreading Western Civiliza- 
tion during: 

a) the Age of the Roman Empire 

b) the Middle Ages (800-145C) 

c) the Kenaissance or the Age'* 
of Exploration (1400-1750) 

d) the Age of TIationalism 
(16 88-pre3ent) 



a) 



3y what process | 
did Western Civ- i 
ilization expand 
during the Age of 
Rome? 

(Mili tariam) 



A student or a group of 
students can make a chart of 
the make-up of a legion and 
explain hov^ each of its parts 
functions. 



Hacmillan: Anci ent 
hnd M edieva l His*- 
; L'ory pD. 251 , ~ 

159 -260*, 262-26 
299-301, 307, 3 
i29 , 34 9-356.' 



A gx*‘oup of students can make 
a model of the Romans lined up 
ready to embark in a battle 
with the enemy. 



\Ilyn and Bacon: 

A Global Histor y 
of Man , pp. 111- 
113 




Have a group of students pre- 
* pare a panel discussion to de- 
cide which military formation 
was superior--the phalanx or 
the maniple system. 



Macmillan : 
Medieval and 
Earl y Mo‘d3r n 
Times 3 pp.S^IO 



1 
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QUESTIONS ' SUGGESTED ACTIVITIES 



Have a student prepare an 
oral. report on the network 
of Roman roads with illus- 
trations, His report should 
include the effect the roads 
had upon the conquered 
people, (e.g. Closer contact 
with Rome 5 language, Roman 
customs, etc.) A helpful 
reference for Roman roads 
is Imperial Ro ne j Time-Life, 
pp - 66-67 • 

A group of students can 
prepare a skit showing how a 
province was governed and 
what type of matters were 
most likely to concern the 
governor. 



MATERIALS 



1 

Oxford Book Co; 
Visualized V^orld 
History pp. 43-51 

!Rand HcNally; 
Western European 
Society pp.414- 
415, 425 

Holt, Rinehart, 6 
Winston: A Graphic 

Guide to V/orld 
i History pp . 2 1 , 30 

Keystone Education 
Press: Mastering 

W orld History 
pp. 41, 45, 49, 
56-57 



b) By wh^.t process 
did Western Civ- 
ilization expand 
during the Middle 
Ages? 

(Militant Chris- 
tianity and trade) 



A student or a group of 
students can make a large map 
showing the barbarian migr-a- 
tions in Europe in the 4th 
and 5th centuries . 

A g'^oup of students may com- 
pare che barbarians before 
they came into cont?JCt with 
the RcmanG to the barbarians 
after they had absorbed soma 
cf the Roman culture . This 



Films : 

H-214 '=The Holy 
Roman Empire^' 

Transparen cies : 
TRSS-56-U ^Bar- 
barian Invasions 
and the Division 
of the Roman Em- 
pire*’ 



may be done by means of a Cr9:r- 
toon series, a simulated tape 
recorded interview or a docu- 
mentary type o.t program , a 
play, a live type of interview. 



ITRSS-56-X 'Hioly 
Roman Empire and 
[Invasions of Eur- 
[ope (800-1100)'^ 



Have a group of students 
make (1) a largo chart showing 
the hierarchical structure 
of the Medieval Church and 
(2) a large ecclesiastical 
map of Europe in 1300 A.D. 

The students can show in a 
report how the Church was a 
unifying force in Western 
Civilization during the 
Middle Ages, 



Allyn ana Bacon: 

A Global History 
of Majij pp,113f 
j 117, 131-132 

Macmillan : 

Ancie nt ^nd Medi- 
eval History' 
pp, 559-571, ‘645- 
660, 676-679, 
682-689, 864-865 




1 A 



13 



QUESTIONS 



1 SUGGESTED ACTIVITIES 


TT 

i 

i KiATERIALS 


Hava a group of students 


Macmillan : 


prepa:?e a panel discussion 


The Wide World , 


on tne effects of the Cru- 


pp. 39-50 


sades. Haps and illustra- 


tions should be used to en- 


1 Keystone Education 


hance the effectiveness of 


i Press: Mastering 


the discussion. (e,g. The 


1 World History, 


effects were: 


1 pp. 67-72 , 132-:.94 


. preservation of Vlestevn 


Christendom 


Rand McNally: 


. strengthening of papal 


Western European 


control 


j Society, pp.432- 


. increase in travel and 


r 435 


commerce* - 




. enrienmenk. or culture 


Holt, Rinehart 6 


through contact with the 


Winston: A Graphic 


East 


Guide to World 


. strengthening of national 


! History, pp. 54,59 


monarcnies ) i 


A studer t or a group of 


Lippincott : 

' Man ' 3 Cultural 


students in make a large i 


Her^tage^, pp. 203- 


nap showing trade routes. 


204, 294-293, 302- 


industries . and items 


306, 316-317 


traded. The teacher can 




then lead the class in a dis- 


Time-Life 


cussion as to hov? trade i 


Age c Faith (all) 


spread Western products and • 




in a serTse, cultdre. Re;fer 


Oxford E^ook Co. 


to The European History Atlas 


Visualized iJorld 


Breasted , Huth 6 Harding ' I 


History , pp. 77-83 


for rthe r’.ap, >"I4ediaval Co'm- | 




marce” (p. 24) i 

I 


Scholastic Books: 


Western Eurej^e 


1 


pp. 20-22 



j Filmstri p : 

! Title il 
I SS-H-31 ^^The Holy 
’ Land and Its His- 
torical Surround- 
I ings” 



IH 





QUESTIONS 


SUGGESTED ACTIVITIES | 

i 


i MATERIALS 

1 


c) By what process 


i 

A student or a group of 


i 

Allyn S Bacon: 


did Western Civili- 


* students can make a detailed i 


A Global History 


zatioii expand durA * 


study of a Spanish explorer 


of Man, pp. 132- 


ihg the Renaissance 


such as Cortes or Pizarro. 


136, 146-162 


and the Age of Ex- 


The students should consider 




ploration? 


his character, motivations , 


Macmillan: 


(trade 


and accomplishments . This 


Ancient S Medieval 


technology 


study should involve the use 


History* pp. 644, 


religion 


of books in the classroom, 


716-719, 865-865. 


adventure 


school library, and branch 




colonization) 


public libraries . 


Macmillan : 

The Wide World 


See Ancient 


A group of students can 


pp. 55-63, 72-88 


Medieval History, 


make a map of the world show- 


Hayes 8 Moon, 


ing the explorers’ routes 


Time-Life : 


Macmillan, 1957, 


and the areas explored. 


Age of Exploration 


page 644. 


Have the class make charts 


(aiIT 




of the explorers with informa- 


Time-Li^e: Age of 




tion such as- 
. explorer 


Enli c^htenment 

pp. 1-28 




. year explored 


Lippincott: Man’s 




. country for which he ex- 


Cultural Heritage 




plored 


pp. 365-381, 395- 




. where he explored 
. importance of exploration 


407 

Rand McNally: 




A gX'OMp of students can pre- 


An^ilo -American 




pare a newspaper giving ac- 


Society, pp. 548- 




counts of various explora- 


556 




tions , explorers , and explorers 


1 




observations. Students should 


Rand McNally: 




be aware of other time rela- 


VJestern European 




tionships and keep the news- 


SocietVs pp.446- 




paper within the context of 


448, 456-459, 468- 




a particular time period 
(e.g. political, economic. 


469, 475-481 


i 


technological , religious 


Macmillan * 




events). The students may 


Medieval and Earlv 




find diaries and journals of 


Modern Times 






pp. 277-290,323- 




the explorers helpful * j 


354 




i 


Scholastic Books; 




i 


The Commonwealth 
of Nations 
pp. 45 , 69-70 

Oxford Bock Co. ■ 
Visualized V/orld 






History , pp. 137- 
150, 208-220 

Keystone Education 



o 

ERIC 



^ r\ 



Press: Mastering 
V/orld History, 
.ppTTo^-lTFT* 154- 
1170 
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QUESTIONS 




. ^ 

SUGGESTED ACTIVITIES lUATERIALS 



A group of students can pre- i 
pare a play or a skit concernec^ 
with colonization at this ! 

time. They should try to | 

show: 1 

1) why people moved | 

2) what conditions in Europe i 

made people want to emi- ^ 

grate 

3) what were the requisites 
for emigration? 

4 ) v;hat technological improve- 
ments did they bring v;ith 
them? 

5) how did they spread Western 
Civilization? 



Holt , Rinehart 8 
Winston . 

A Graphic Guide 
to World Hist^V 
pp. 91j 92 , 95 , 

99, 101, 111, 113 
123, 125, 135, 137 

Films : 

A‘-32"Age of Dis- 
covery” 

Filmstrips : 
SS-G-5-a-f Set 1 
”Great Explorers 
Series” 



A group of students may make 
a large map of the world on 
paper or on a blackboard panel 
showing the various colonial 
settlements made during the 
Age of Exploration . 



SS-G-6-a-f Set 2 
"Great Explorers 
Series'- 



SS-R-lO-d ”The 
Renaissance ' 

SS-S-44>a Balboa 
SS-S-44-b Cor^tes 
SS-S-44-C Pizarro 
SS-S-44-d Ponce 
de Leon 

SS-S-44-e DaSoto 
SS-S-44-f Coro- 
nado 



Title II 
SS-M-25-b "The 
Spanish Colonial 
Period" 



Title II 

S3-M-25-C "First 
Century of Inde- 
pendence" 

Transparencies : 
TRS^-49-d Early 
Explorations 
I TRSS-49-b Span- 
I ish Explorations 
1 TRSS-49-C Dutch 
and English Ex- 
! plorations 
t TRSS-49-d French 
I Explorations 
I TRSS-56-dd Eur- 
j ope in the Age 

• of Expansion 

• U-52-1790 



^ / 
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QUESTIONS 



d) By what process 
did Western Civili 
zation expand dur- 
ing the 17th and 
19th centuries? 

( ideas 
technology) 



SUGGESTED ACTIVITIES 



I A group of students can 
-j note on a large paper or 
I blackboard map the political 
and social revolutions of 
Western Civilization. They 
I should include the year and 
the cause of the revolution. 

1 Perhaps a dittoed chart 
I for the members of the class 
j would be useful,’ e.g.-- 



I i I » 

jYEAR I LEADER j PLACE AIMS I RESULTS 



Two groups of students can 
stu^iy in detail the Indus-' 
trial and Scientific Revolu- 
tions. Their reports should 
be given orally and should 
include maps, charts, and 
other illustrations. 

In their study they should 
pay special attention to the 
causes, effects, interrelate 
ness, and dynamic qualities 
of the revolutions . 



MATERIALS 



Macmillan : Ancient 
and Medieval His -^ 
tory, pp. 866-7 



Time-Life: (All) 

{ Age of Progr ess 

1 

(Time-Life ; (All) 

| Age of Enli^hten - 
I fnent : 

"^Scholastic Books: 
Commonwealth of 
Nations pp, 52-84 

■^i 

lAllyn 6 Bacon r 
[A Global History 
: of Man , pp . 164- 
:i74, 266-283, 333- 
(352, 407-423 

■Bolt, Rinehart 6 
jwinbton: A G raphic 
. Guide to World liT^- 
j tory , pp, 12 2 = 181' 

^"iMacmillan : The Wide 
| World , pp. 167-193 ‘ 



iLippincott : /Ian ^ s 

I A group of students can (Cultural Herifa^e'' 
I prepare biographies of people 'pp, 383-412 
: prominent during the Indus- : 

trial Revolution, (Refer to (Macmillan: Hedi e- 
^'The Industrial Revolution'* | val and Early Mod - 
chart on page 166 in A Global |ern 
History of Man . ) Ipp* 466-489 



ERIC 



If they wish they can pre- 
pare a Hall of Fame bulletin 
board with drawings of the 
people and their inventions 
or they may have one section 



Macmillan : 
Times , pp. 



Modern 

113-125 



225-227 



Rand McNally: 



^ u jWestem European 

of the room for a Hall of 

display in which they can have "li'8T^^83-49 2 
clay, plaster, or wooden busts, ' ’ 
and three-dimensional models i Keystone Education 
of the inventions. (Press: Mastering 

[World History 
^p. 129-195 

pxford Book Co,; 
sualized World 
orx, pp. 146- 

1,*^ .18V, 208-220 
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QUESTIONS 


SUGGESTED ACTIVITIES 


MATERIALS 






Rand McNally: 

Anglo-American 

Society 

pp • 556-8665 

477-582, 585-590 

Films : 

1-3 '‘Industrial 
Revolution : 

Filmstrips : 
SS-R-18-e " Rome " 
Part 5 - 1600-1870 

SS-G-13-f “The 
Industrial Revolu- 
tion ^ 

Title II 
SS-U-14-d “The 
United Nations 
and the End of 
Colonialism'' 

Title II (67) 
S3-B-18-a 
Part One 

Title II <67) 
SS-B-l5-b 
Part Two 

Benjamin Franklin^ 
Symbol of the 
American Revolu- 
tion (with 2 rec- 
, ords) 




in 
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D. POPULATION AND DISTRIBUTION 



h 

QUESTIONS 



VJhat is the popu- 
lation of Western 
Civilization at 
the present? 

Hov; is it divided j 
by country? i 

hy continent? I 
by language | 
groups? (e.g. I 
Slavic, Ger- 
manic, Roman- 
tic, et, al.) 
by religion? 

V/hat was the rate 
of growth of t le 
world population 
compared with 
V/estern Civiliza- 
tion , especially 
during the 19th 
and 20th cen- 
turies? 




i 



SUGGESTED ACTIVITIES 



MATERIALS 



A group of students can 
prepare maps and charts 
showing population dis- 
tribution in Western Civ- 
ilization by continent 
and by country. This could 
be followed by a discussion 
on where population is most 
concentrated along with 
reasons that certain areas 
have high concentration of 
population while others 
have relatively low concen- 
tration. 

a) climate 

b) near cheap transportation 

c ) along seacoast 

d) flora and fauna 

e ) natural resources 



World Almanac 



Macmillan : 

The Wide VJorld 
pp. 175-191.''*' 

Allyn S Bacon; 

A Global Hist ory of 
Man , pp. 7 34ff . 

Fi Imstrips ; 

SS-C-26 

‘Cross-Section of 
Central America’' 

Transparencies : 
TRSS-12 “ 

World Population” 



Groups of students can 
prepare charts on language 
and religion by continent 
and country (See Appendix B). 

A group of students can 
draw comparative line graphs 
based on the chart “Estimates 
of Woi'ld Population by Re- 
gions” on page 177 in The 
Wide V^orld and 'Future World 
Population Grov/th on page 75 2 
in A Global History of Man . 

The teacher can lead the 
class in a discussion of the 
implications of the graphs 
with questions such as: 

. V^hy did the population of 
Africa decrease from 1650- 
1800? 

. Which regions have experi- 
enced the greatest popula- 
tion increases from 1650 to 
1950? Why? 

A group of stud^mts can clravy 
circle graphs showing the world 
population in 1650, 1750, 1850, 
1920, and 1950. Tne teacher 
can lead a discussion regard- 
ing the i mn 1 1 r ■- 1 * . 






f 

( 



) 
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DATE LINE - THE SPREAD OF CHRISTIANITY 



4 E.C. 
100 A.D. 
313 A.D, 
325 A.D. 
339 A.D. 

400-500 A.D. 

563 A D. 
597 A.D. 

716 A.D. 
725-043 A.D. 
990 A.D. 

1000 A.D. 
1054 A.D. 
950-1050 A.D. 

1120 A.D. 
1170 A.D. 

1096-1291 A.D. 
1100-1300 A.D. 



1234 A.D. 

1274-1281 A.D. 
1305 A.D. 

1377 A.D. 
1415 A.D. 
1431 A.D. 
1517 A.D. 

1519 A.D. 
1534 A.D. 

1541 A.D. 

1550-1650 A.D. 
1555 A.D. 

1652 A.D. 
1500-1800 A.D. 



1800’s 

1920-present 



Birth of Jesus 

Persecution of Christians by Romans 
Edict of Milan, Christianity Tolerated 
Council of Nicaea 

Christianity official state religion of 
Roman Empire 

Conversion of Ireland and parts of England 
and Scotland 

St. Columba begins conversion of Piets 
St. Augustine begins conversion of Kent 
(not bishop of Hippo) 

St. Boniface begins conversion of Germany 
Iconoclast controversy 

Conversion of Russia to Eastern Orthodox 
Christianity 

Conversion of Scandinavia and Hungary^ 

Greek Church separation completed (shism) 
Conversion of Czechs, Slovaks, Macedonians, 
Russians, Croats and Serbs 

Founding of Knights Templars and Hospitaxler 
Thomas a Becket, Archbishop of Canterbury, 
murdered by knights of King Henry II 
Crusades 

Albigensian and Waldensian heresies 
prevalent 

Founding of Dominicans and Franciscans 
(Friar orders) 

Gregory IX issues papal decretals codifying 
canon law 

Brief reunion of Roman and Greek Churches 
Clement V becomes Pope^ moves papecy to 
Avignon 

End of Avignon Captivity 

John Hus martyred 

Joan of Arc burned at Rouen 

Martin Luther posted his '’95 Theses’’ - 

beginning of Reformation 

Zwingli begins Reformation in Switzerland 

Church of England established by Henry VIII 

Ignatius Loyola formed the Society of Jesus 

John Calvin sets up Theocratic Government 

in Geneva 

Wars of Religion 

Peace of Augsburg divides Germany between 
Lutheran and Catholic princes 
George Fox founded the Society of Friends 
Spread of Christianity to North and South 
America, Australia, South Africa, China, 
Japan, the Philippines, and Oceania 
Missionary Century 
Era of Ecumenism 



rs ; 
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APPENDIX B 



POPULATION CHART 
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CicCT I JM two 
INST ITUT I0:TS 



E. INSTITUTIONS 



QUESTIONS 



V7hat is social 
structure? 

What are the 
elements which 
comprise any 
social struc- 
ture? 



What are some 
of the present 
social struc^ 
tures found in 
VJestern Civil- 
ization? Why? 



SUGGESTED ACTIVITIES MATERIALS 

i 



j List on the board and discuss 
i with the class the various ele- 
i ments which comprise a social 
I structure. 

, ideas 
I . values 

f . institutions 

I religious ! 

political i 

economic i 

social 

! . groups 

} primary - those which chiefly 

I shape personality . Small , j 

j intimate groups such as the 

family or play groups. 

I secondary - those which test | 

I and modify the personality ■ 

but rarely alter it. These^ 

can be any size. (Church, ! 

j School) \ 

I I 

1 As deiined in Sociological Con- ] 

1 cept #65 social structure i; an . 

I interrelated system of roles and 
] statuses. Have the class make a | 

study of the groups an individual i 
belongs to in a society and the 
roles, and statuses he assumes. ; 



With the class b'^iefly analyze 
the social structure - ideas, 
values, institutions and groups - 
found within representative coun- 
tries of Western Civilization. 

Suggested countries 
Great Britain 
France 
U.S.S.R. 

East Germany 
Poland 

Czechoslovakia 

United States 

Argentina 

Brazil 

Cuba 

[ Union of South Africa 



Rand McNally: 
‘S lavic Society 
ppl 341-389 

I 

iRand McNally: 

Anglo-American 

SocTety 

Kand McNally: 

We stern Eu.?ope - 
tan Society 
[ppT“428-529 
.(In the above 
Three books in- 
iformation is 
[scattered 
jlhroughout ) 



QUESTIONS 



SUGGESTED ACTIVITIES 



jMATERIALS 



'Scholastic Press: 
.Western Europe 
:pp.l8-22ri3 6“T50 

Holts Rinehart 
6 Winston: 

Gr<:.phic Guide To 
W orld History 
pp. 42 :. 54 i 56 ; 66 ; 
78:90;93;103;104i 
114 ;138-140 ;150^ 
152;162-164;174- 
:176;185-1B8:198- 
200 . 210 - 212 ; 222 - 
i224 

:Lippincott ; 

Man|s Cultural 
Herita^ge 
Parts of Units 
IV, V and VI 



riow has the 
social struc- 
ture of 
We stern 
Civilization 
changed 
since 1600? 



Discuss the changes which .Materials listed 

have occured in the various above 

elements of social structure 
since the ICth century. Ask such Filmstr ips 
questions as: SS-A-1(J^D 

Life in a 

. What v^as the dominant religious Medieval Castle 
institution'? How has it 
changed? Point out that during .Film^;^ 
the Middle Ages if one did not :H^212 
belong to the Catholic Church Medieval Village 
he V7as outside of society as 
the Church was the nest all- 
encompassiri.g Goc?al institution. , 

. What v;as the dominant political 
institution (kingship) ? How has 
this changed? 

. What changes nave occur'^ed iji 
major primary group-the family? , 

. What chc^nges have occurred in [ 
secondary social groups such as » 
the neighborhood or one’s co- j 
workers: church or school? 



Discuss the reasons for the 
change in social structure . 
Growth of capital 
Urbanization 
I. Industrialization 
L Technological Dc'^elopmcnt 
!. f'3ss m^dia 
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QUESTIONS 



SUGGESTED ACTIVITIES 



MATERIA^S 



. Rising living standard 
, Medical advancement 
. Rapid t ran s porta tioii 
, Growth of trade and commerce 
. Rise of nation-states . 



Religion 

What xs the 

dominant 

(religious; 

institution 

in Western 

Civilization? 



Give the class a brief over- 
view of the importance of the 
early Christian Church in Western 
Europe . Discuss the political ^ 
social and spiritual leadership 
it provided. Also indicate the 
effects of the rise of national 
states , the Renaissance spi rit , 
and the break-up of Chiistianity 
into a number of sects upon the 
power of the Church. 

With the class determine the 
reasons for the expansion and 
j importance of Christianity in 
Western Europe . 

. Universal ism 

. Promise of life after death 
. Based on actual events 
. Initrial politico-economic unity 
6f Roman World . ■ 

Christian iaeals-charity , | 

kindness, mercy \ 

. Excellent transportation and 
cr^mmunication system allowed 
missionax^ies to function 
. Persecutions helped to 
publicize Christianity 
. Church organization 
. Adopted as official religion 
by Constantine 

j . Ascetic Appeal | 

Appeal to lower classes: to 

oppressed people | 

i . Doctrines simole 
i 



Lippincott : 

Man ' s Cultural 
Hcrrtage~~ 
pp. 305^307 

Scholastic Press: 
Western Europe 

pp. 20-22 



Rand McNally: 

Wes t ern 

European 

Society” 

pp. 423-425; 

432-434 



Keystone Ed. 
Press : 

Mas t e ring Worl d 
Hisf o^ry p . 69 

Macmillan : 
tf edieval and 
Ea rly Modern 
Times 

pp. 116-120 

Oxford Press: 
Vis u alized 
V/orTd History 
pp.63-66;80-81 

Time-Life : 

Age of Faith 
p p .'TT^TTTysTi' 3 2 



\ 



^ I 

ERIC ! 



‘^3 
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QUESTIONS 


1 SUGGESTED ACTIVITIES 


MATERIALS 


When was 
Christianity 
first intro- 
duced into 
Westisrn 
Europe? 


: As the question has been dealt 

1 with earlier a brief review of the 
, introduction of Christianity 
1 to Western Europe and some of the 
1 more important developments in the 
i rise of Christianity to the year 
1 SCO will suffice. 

] 

1 A panel discussion might be held 


Holt, Rinehart 
S Winston: 
Graphic Guide 
To World 
History 
pp. 26-37 

Golden Press: 
World’s Great 




|on the reasons for Roman opposition 
j to Christianity. 


Religions 
pp. 162-156 




1 

1 

1 

1 


Oxford Press: 
Visualized 
World History 



pp. f4-65 



Keystone Press : 

: Master ing 
Wor ld Histo ry 
; p. 67 

^ Macmillan : 

■ Heading s in 
I Ancient History 
ipp. 190-191 

i Filmstrips : 
i SS-R-L8-C 
j Rome Part III 
, The Early 
’ Christians 
‘Title II 
,SS-H-31 Holy 
' Land and Its 
; Historical 
: Surroundings 



How did 
Christianity 
spread through 
Western Europe? 

V/ho were the 
important 
personalities 
in spreading 
Christianity? 




Discuss with the class the 
methods by which Christianity 
spread through Western Europe from 
its origins tr about 1500. 

. Roman law^ cannon law 
. Missionaries, missionary spirit 
I . Trade and Commerce 

War ,,Politica] Role 
, Morast cries , Role in" Education 
!. 0?U5ades . Cultural Attraction 
i • Theo3.ogical development 
I Examine the maps made earlier 
ion the spread cf Christianity 
|in 339, 500, 1000, and 1300. 
iDiscuss the reasons for the 
ichanges which occurred in the 
'years between, 



1 Macmillan : 

' Medieval and 
[ Early Mode rn 
i Time s .12-14 i 

i 38-39 ;81-83^ 
-103-il0;126- 
i: ’,182-194 

I 

lOxfoi . Press : 
V isual! z 5d 
, Histor y 
ipp . 64 ;66-68 ; 
'77-80 

i 

Keystone Press: 
Mastering World 



History do. 66- 67 
70-72 ' 
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Aseign a group report on the 
j monastery as an agent which 
j spread Christianity during the 
; Middle: Ages. Discuss the 
' erfects of the Rule of St. 

Benedict upon monastic life as 
I well as the translation and 

■ compilation of various works 

j performed by the monks. In what 

■ way did their work help to 
I spread Christianity? 

i 

If some students are capable 
, they might examine primary source 
material on the Benedictine Rule 
‘ or early Church history. These 
could probably be obtained at the 
, library. 

Assign reports on individuals 
; instrumental in spreading 
Christianity from its origins to 

■ about 1500. These should include 
political and military leaders as 

* well as religious figures. 

Suggested Personalities 
' St . Paul ?t. Trances 

St. Ajiibrose St. Domenic 

‘St. Jerome Gregory VII 

: St, Augustine Innocent III 

, Galcrius Charlemagne 

Constantine St . Cyril 



St . Methodius 
Boleslav II 



Theodosius 
. Ulfila 
I St . Patrick 

(Some of these may have been 
^reported on earlier). 



Rand McNally: 
Western European 
Society 
pp i 5T7-43 5 

Rand McNally: 
Slavic Society 

Lippincott : 

Man's Cultural 
Heritage 

pp. 298;303;304- 
307 

Golden Press: 
World^s Great 
Religions pp. 
166-187 

Time-Life : 

Age of Faith 
pp. 33-60;71-91 

Allyn 8 Bacon: 
Global History 
of Man pp.lOU-' 
ro57n:3-ii5 ; 
131-132 

Library Books 
Encyclopedias 

Harcourt Brace 
8 World 

Human Adventure I 
pp, 115-118; 
127-131 

Macmillan : 
Readings in 
P^dieval and 
Early Modern 
History pp . 91-97 

Filmstrips : 
SS-A-ICPC 
The Crusades 

Transparecies : 
TRSS-56-W Europe 
and Middle East 
at the Time of 
the Crusade 
TRSS-S6-C 
Origins and 
spread of Religic 
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QUESTIONS 



SUGGESTED ACTIVITIES 



5HATERIALS 



-f- 



What are the 
basic tenets 
of Christianity? 



Have the students read to 
determine the basic tenets of 
Christianity. With the class 
make a large chart of the major 
tenets or have several students 
prepare a ditto master of these. 
. Redemption of mankind 
. Love of Goq 
. Peace or. earth 
. Brotherhood and equality 
of man 

. Golden Rule 

. Charity , love , mercy and 
forgiveness 
. fatherhood of God 



iGolden Press: 
j World^s Great 
[Religions 
!pp. l76-2“13 

I 

jl^tacmillan : 
medieval and 
' harly Modern 
i Timcs 

“pp , J4-39 ;117- 
1120 

iLibrary Books 
Encyclopedias 



How was the 
Christian 
Church or- 
ganized 
during the 
Middle Ages? 

[See Appendix A] 



ERIC 



j Point out that Christs 
j teachings were recorded in the 
(New Testament. 

j Assign reports on the founda- 
|tions of early Christian thought 
ias written by 
j Ambrose 
I Jerome 
Augustine 
Gregory 

What important precepts did 
each promulgate? What important 
writirgs did each prepare? 

What contributions did each 
make to the development of 
Christianity? 

Point out that the early Church 

VMS organized by 'Paul and others 
into a series ot communities . 
Various officials were appointed 
in these communities. 

. Deacon-cared for sick and 
needy 

. Presbyter-guarded rel igious 
life (later called 
priest) 

. Bishop -authority over 

presbyters in a diocese 
. Archbishop- supervised bishops 
in province 

. Patriarch -honorary title given 
to bishops of 5 
important cities (Rome , 
Constantinople , Antioch , 
Alexandria, and Jerusalem 

on 



bxf ord Press : 
Visualized 
("/or Id Hj story 

^p. '66-68 i80-81 

Liippincott : 

Ian's Cultural 



ieritage 
pnl ?95-296 \ 
303-306 

(eystone Press: 
Mastering World 



history 
>pl 5T^68 
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1 

QUESTIONS 1 

< 


-- - . - 1 

SUGGESTED ACTIVITIES j 


I MATERIALS 




Locate these cities on a map i 


Macmillan : 




and discuss the reasons why they | 


' Medieval and 




were important . 

i 


1 Early Modern 
, times 




Eventually the bishop of Rome ' 


piTm.-12 -,124- 




emerged as the Pope. A student 
report should be given on the 


125 




origins of the term pope and the 


Rand McNally: 




way in which the bishop of Rome 


Westsrn 




1 came to assume this role. 


European Society 
op .423-425 ; 




j During the Middle Ages the 

! Church exerted a powerful in- 
; fluence on all phases of life. 
As it was the universal social 
institution those who did not 
belong really had no place in 


432-434 



society. At the same time the I 

Church became tightly organized 
and highly centralized. A 
student should prepare a chart 
showing the organization of the I 

Church during this period . i 

Another student might give 
a brief description of the work j 

of each group. ; 

. Pope ; 

. Church Hierarchy-archbishops , 

bishops 5 and par?,sh priests i 
. College of Cardinals \ 

. Secular and Regular clergy 




A report might be prepared cn 
the monasteries of the time. Tell 
what functions they served at the 
time. Also discuss the R\ile of 
St. Benedirt-what it was and why j 
it was necessary. « 

Assign a report on the authority^ 
(part icularly political) exerted ; 
by the Church during the Middle I 
Ages. Discuss the means-such as ■ 
excommunication , interdict > and \ 
inquisition - utilized by the ‘ 

(Church to enforce its authority. ’ 
(Also discuss the effect that the 
I Pope ' s declaration of supremacy ' 
lover kings had on Western Europe, | 
aj d the relation between Church ^ 
and State during the Middle Ages* 
Choose several countries in West- 
ern Society and discuss the relation 
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QUESTIONS 



SUGGESTED ACTIVITIES 



What were some 
of the impor^tant 
divisions within 
Christianity 
from the 
beginning? 



Point out to the class that 
although we tend to think of 
the early Christian Church as one 
and united, there wore divisions 
within the Church from the start. 
There were geographic divisioiis 
as each Patriach was responsible 
for the bishops in his area. 

Once the Bishop of Rome became 
Pope further dissension was 
caused resulting in a division 
in the Church between East and 
West. Assign a group to research 
land report on this division giving 
^ the causes and efforts at 
rcconniliat ion . Also determine 

whether or not there are any 
major differences in dogma be- 
tween the tvo* A time line and 
[series of maps should be developed* 
j to accompany the report. 



Hold a class discussion on the 
effects of the collapse of the 
Western Roman Empire and the 
spread of the Muslim religion upon 
Christian unity . 



[MATERIALS 

I 



Golden Press: 
World's Great 
:Keligions p.IB7 

p- . 

iRand McNally : 

.Western European 

Society 

IpP . ^6(J-462 ; 

;327-32a 

f 

Macmillan : 
Medieval and 
Early Modern 
Time s 

ppT~ 4 9-55;57-67 ; 
^20-124 ;211-215 

1 

K ystone Press: 

' ' st oring 
WoHloti History 

Oxford Press: 
Visualizing 
World History 
Pp/82-83 ;90-93 t 
116-117 



A student report should be 
prepared on movements within the 
Church to correct abuses. This 
began in the monastery at Cluny, 



[Lippincott : 

Han I s Culture ! 

h eritag'c 

pp . 353-354} 



Franco in the 10th century, Trace 470-472 
these early attempts at reform , 
through the papacy of Gregory ( VII )Time-Lif e : 
and the efforts he made to end Age of Faith 
lay investiture . pp. 159-179 



Other students could be assigned 
in groups or singly to report 
on c Cher divisions within the 
Christian Church ud to the 
Reformation pcri.od. Discuss with 
them the terms heresy and reform 
and the distinction between the 
two . 




i 



I 

i 



O " 
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QUESTIONS 



When did the 
major revolts 
occur within 
Western 
Christendom? 

Who were the 
leaders? 

What were 
their back- 
grounds? 

What abuses 
did they 
try to 
correct? 

Why did the 
Reformation 
occur where 
it did? 







SUGGESTED ACTIVITIES 



' ^ug^GSt ed Topics 
. ArianTleresy i 

I . Waldensian and Albigensian 
\ Heresies ; 

• . Great Schism (1378-1417) i 

j . John Wycl.iffe and the \ 

i Lollards | 

I . John Huss j 

' Discuss the significance of j 

I each of these people and/or [ 

I movements. Point out those . 

I ideas v;hich would become a ! 

j part of the reformation movement.- 

I i 

: Prepare a time line of the i 

.major divisions within the early : 
Church. ■ 

Prepare a series of maps j 

showing the areas where these 
movements were prevalent. 



The major revolts within ! 

Western Christendom started in i 
the 16th century and continued 
I for over 100 years. Use a map j 

I of the world's religions to i 

determine the current religious i 
conf iguratior of Western | 

Civilization. List the names of ! 
these sects on the board and ! 
determine those which are j 

Christian. Discuss wi^h the ; 
■class the term Reformation and 
jths period in which it occurred, j 

j Assign a group of students . 
ito determine the causes of the j 
; Ref ormation . Aside from the 
I abuses v?hich these reformers 
•believed must be corrected the 
economic and political back- 
ground of the 16th and 17th 
centuries must be considtred. 

The causes might be grouped 
in various categories: 

1 . Religious 
. Economic 
. Political 
. Social 

compiled into a chart and put on 
iditto sheets for the class 
or 



MATERIALS 



Lippincott ; 

Man's Cultural 

Heritage 

ppl Tb^- 360 

Time-Life : 

The Reformation 
Entire tiooll 

Oxford Press: 
Visualized 
World History 
pp, ■■11‘7-mr^'' 

Keystone" Press : 
Mastering 
World Til s to ry 
pp. na-iiT" 

Scholastic 
Press: Westex’n 
Eu rope pp . 

Golden Press: 
World's Great 
Kel igions 

Rand McNally: 
Western European 
Society pp”. 



QUESTIONS 



SUGGESTED ACTIVITIES 



MATERIALS 



j Have all students read through f 
j the various books to deterniine the? 
* causes of the Reformation, Follow*, 
jwith a discussion, 

i . . 3 

! Divide the class into groups to j 
;do research and reports on the 
; major figures and movements of the 
jperiod 

I Suggested topics 
(Martin Luther 
iHuldreich Zwingli 
‘John Calvin 

■Thomas Cramer -Archbishop of 
f Canterbury 

■Anglicanism 
■ Anabaptism 
^Unitarianism 

j Each group could develop a 
(time line of events in the for- 
jmation of each movement, A 
I special group could be assigned 
Ito develop one large time line on 
|the Reformation Period, 1517-1648. 

i Prepare a chart giving thr iflme 
jof each reformer, the mo* si;ment he 
jfoundedj and the major pi'ccepts 
e endoi’sed . 



Hollj Rinehart 
8 Winston: 
Graphic Guide 
to World 
History 
pp. 95fl07 

Rand McNally: 
Classroom Atlas 
pp. 24-25 

Charles Merrill 
Wo rl d Civili - 
za tion^Time 
rXne 



Library Books 
Encyclopedias 

Transparency : 
TRSS-56-CC 
Religious 
Divisions of 
Europe ** 

Harcourt Brace 
8 V/orld : 

Human 

Adventure I 
pp. 174-178 



1 In class discussion determine 
jthose reformers who worked before 
[this revolt and within the Church 
|but were fore-runners of the 
iReformation . 



Assign biographical reports on 
some of the major figures of the. ! 
Reformation. 



Luther 
I Zwingli 
Calvin 
Henry VIII 
Menno Simmons 



Michael Servetus 
Faustus Socinus 
John ICnox 

Admiral dc Coligny 



Macmillan : 
Readings in 
Medieval and 
Early Modern 
History 
pp. 149-182 



Prepare a scries of maps depict- 
ing the spread of 

Lutheranism . Anglicanism 
Calvinism Unitarianism 

Anabaptism Mennonites 

in 1650, 1V50, 185D 6 1950. 
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QUESTIONS I SUGGESTED ACTIVITIES 



VJhat effect did 
the Protestant 
revolt have 
upon the 
Roman 
Catholic 
Church? 



A major effect of the 
Rjformation was a re-examination 
within the now Catholic Church 
f allowed by a series of violent 
c inflicts between Catholic and 
P ootestant . 



Upon Wester^n 
Civilization? 

Why? 



i Have the students read through 
t \eir books to determine the 
r eforms made by the Catholic 
Caurch in the 16th century. 

List these and discuss them, 

. j Which of these changes are 
« doctrinal? 

. Which govern personnel? 



How Jid the 
Chui Jh deal 
religious 
minorities? 



with 



Discuss also the methods 
adopted by the Church to enforce 
hsr wishes, 

. Index 
. Inquisition 

. Concordats (v?ith Catholic kings 
j. Religious orders - Jesuits 
I Assign a group to research 
jand report on the various 
religious wars of the 16th and 
jl7th centuries , 

I . In France-Huguenot s 

I. In Netherlands 

I. Thirty Years War (1618-1648) 



I Prepare time lines of events 
jin various countries and discuss 
the results of each conflict upon 
the religious life of the people . 



A group of students might 
prepare a report on the Counc 
of Trent. 



il 




Culminate with a discussion of 
the effects of the Protestant 
Revolt upon thc^Church: 

, Re-examTination 
. Change in organization 
. Creation of Society of Jesus 
, Utilization of the index and 
inquisition. 

. Religious wars 

Upon West ern iv i 1 i z ajic^n 
, Conf 1 let 
Disunity 

L A basis for nationalism and 
' national 1 q^alty 

Need for sere nzv? universal 



i MATERI.US 

i 

I 



iKeystone Press: 

! Mastering World 
History 
pp. 113-114 

I Oxford Press: 

I Visualized 
(World History 
‘pp. 120-124 

: Scholastic 
i Press : 

[ Western Europe 
I pp . 2 5-26 

' Lippincott : 

Man's Cultural 
IHeritago 
rpp, J5"8-363 

Rand McNally; 
j V/estern European 
| yjociety 
■ pp . 4 6 5-467 
I 

, Golden Press: 
iV? orldh Great 
Religions 
.pp. 170-174 



t 

I 

I 



! 



o - 



33 



QUESTIONS t SUGGESTED ACTIVITIES 



- I 

, i 

Economics \ 



What arc the 
dominant 
occupations 
in Western 
Civilization? 



i Divide the class so that 
i different students can detcririine 
I the dominant occupation of various 
j areas of Western Civilization such 
I as : 

i 



; Argentina 
I England 
j Ireland 
i Mexico 
I Portugal 



South African Republic 
Sweden 

United Sta.tes 

U.S.S.R. 

Venezuela 

, 1500, 1900 and 1970. 



This information can be 
! presented on charts, bar graphs, 
^ circle graphs, or maps. 



Discuss the reasons for the 
] changes in occupations between 
j the various years mentioned. 

A student may make a large 
\ occupation map of the world 
\ in 1970 and make the areas of 
'Western Civilization stand out. 

! 

Class discussion - Which areas 
of Western Civilization are 
prodominately agricultural? 

: Industrial? Find reasons for 
I this occupational composition. 

J 

j Population Location Tradition 

I Resources Cliiriato , ejtc . 

I 

■ The teacher might summarize for 
jthe class the argument of Max Weber 
in The P^te st ant Ethic and the 
IS pirit of CapTtalisr a a s well” a s 
irebu*:tals of this theory. 



O 

ERIC 



i 

1 

i 



MATERIALS 



Almanac 



! Rand McNally: 
C lassroom Atlas 

, Oxford Press : 

I Economic Atlas 

; Allyn S Bacon: 
j Gl obal Hist ory 
i oF Man 

■ pp.lO*,G7:162i 
, 236 ;24M',306 5 

■ 309 :379 5410 : 
414 : 242 : 336 , 

^ 339 :348 :403 

; Scholastic 
' Press : 

I B ritish 
I Commonwealth 
,pp.rr^2T; 63-66 



I 

\ 



i 

i 

I 

I 



I 

t 
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QUESTIONS 



SUGGESTED ACTIVITIES 



What arc' th^ 
accnomic 
systems found 
in Western 
Civilization 
today? 

(Basically 
those are 
either 

socialist or 
capitalist) 



— — — — 

As a library assignment several : 
students can do research on 
‘ socialism , capitalism , and 
communism as economic systems. 

VJhat is the theoretical basis of 
I each? Then they can present 
their findings to the rest of 
i the class 

Not e : Communism is a form of 
socialism 

Students can show how these 
systems function by means of 
: diagrams or charts illustrating: 

r 

Ownership ■> ; 

Assembly y of product ■ 

Use J 

' Students can prepare v.'ritten r 
reports (out of class) on 
. specific nationsl economic systems 
in Western Civilization. ! 

' In class discussion compare 
, the various economic systems of \\ 
Western Civilization. Chow how 
\ no national economic system 
; exists in its pure form . 

^ If students are interested | 

they might prepare library ' 

* reports (in their own time) on 
economic systems which do function: 
according to a theoretical model. " 

■ (See Providence Sunday Jour nal , 

; November 17, 1968, The Hutteritcs) ’ 

*■ Sug geste d gr oups 

the Amish ! 

the Menonites 
' Now Harmony 

Brook Farrji Community ^ 

Amana Community 
; the Anabaptists 
Mormon 

■ the Waldcnsians 

the Gytanos s 

j the Monks of Mt , Athos 

any monastic communi'^y follow- 
ing the Benedic '• tie ] 

:A brief summa^v of v\e religious 
theology of each would' aid^under- 
' standing 



MATERIALS 



Keystone Press: 
Mastering 
Wo rld H i story 
pp. 335-340 

Allyn <3 Bacon; 
Global History 
of Man 
pp. 266-2635 
333-340:407-416 

Allyn 6 Bacon: 
Reading s in 
World History 
pp. “2"94-29S 5 
382-385;469- 
4715481-484 

N.E.A. : Other 
Ij a nds Other 
P eoples 

See individual 
countries 

Lippiricott ; 

Man * s Cultural 

Heritage 

pp. 482-485 

Rand McNally: 
Anglo-American 
Society 
pp. 585-588 

Oxford Press: 
Democracy , 
Capitalism , 
and Communism 



Newspapers 

Magazines 



Note: Students 

may consult 
Reader' s Guide 
for current 
information . 
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QUESTIONS 



What are the 
functions of 
banking? 






What are the 
origins of 
nodern - 

banking? 

( i . e . 

Revival of 
town life> 
the Crusades, 
the breakdown 
of the Guild 
System, the 
growth of 
national states,' 
growth of 
trade and 
commerce, trade 
fairs, 

formation ! 

of trade ..j 
unions , new ! 

agricultural j 
jaethods, stock 
companies , set 
coinage of money* 
capitalism, ! 

stock exchanges,: 
mercantilism). 



SUGGESTED ACTIVITIES 



Hold a class discussion on 
the Purposes the institution of 
banking serves. These would 
include ; 

. Savings 
. Loan 
. Mortgages 
. Checking Accounts 
. Source of capital for investment 
. Collecting for checks drawn 
on other banks 

. Buying and selling stocks and 
bonds 

. Looking after trusts and 
estates 

. Christmas Clubs, Vacation Clubs 
Perhaps a representative of 
a local bank might be asked to 
speak to the class on this subject 



Assign groups of students to 
take each of these and determine 
the direct effect of each 
condition upon banking. Discuss, 
also, the effect certain con- 
ditions had on other conditions. 

Several students should prepare 
a map of European commerce about 
the year 1450 - shc^7 both land 
and sea routes. Compare with the 
old Medieval trade routes and 
discuss expans ion . Prepare report 
on the three main groups of these 
routes : 

. Northern Italy- Levant 
. Northern Frat:ce, Germany, and 
Low Countries -agricultural 
regions of Europe and Baltic 
Coast 

. Italian cities- Nor them Europe 

Discuss the products traded 
and the relative importance of 
each trade. 



1 

! MATERIALS 



{ 



iMacmillan ; 
Med i eval and 
EarFy Modern 
Times 

pp. 245-259 

Rand McNally; 
W estern 

European Society 
pp. 446-448 

Oxford Press: 

£ Visualized 
jWorld History 
!pp. 96-99 

i 

jKcystone Press: 
Mastering 
orld History 
■on . 10 6-107 

I- ^ 

■Lippincott : 

Cultural 
Heritage 
bp." Ti7-322 
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QUESTIONS 


SUGGESTED ACTIVITIES 


MATERIALS 




» 




f 

A group could prepare a 
j report on some of tlie cities 
! which prospered during this 







period. 



Sugge sted Topics 

. CitTes ’of the Hanseatic League 

. Flanders . Antwerp 

, . Milan . Amsterdam 

. Venice 
j . Florence 

■ Discuss reasons for prosperity 
I and importance of each, its 
j location, and the way in which 
I its government helped or 
j hindered economic prosperity. 

I Prepare a map of Western cities 

which were hanking centers in 
1500 
, 1800 
1900 
I 1970 

I Discuss changes and patterns. 

Assign special reports on 
an analysis of some banking 
families or industrial 
magnates of Western Civiliza cion 
La Prensas 
nockefellers 
ruggers 
Rothschilds 
I de Medici 

Morgan 
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QUESTIONS 



What were tha 
changes and 
innovations 
that comprise 
the Industrial 
Revolution? 

V^hat wera its 
effects upon 
labor and 
capital? 

VIhat vjera scrfia 
of the reasons 
for this shift 
in economic 
focus and 
activity? 







SUGGESTED ACTIVITIES 



; Discuss the term Industrial 
Revolution’^ and its moaning with 
the class. Point out that the 
’’Revolution” began about 1750 and 
I has continued into the present. 

■ Have students list those countries 
i which they think are industrial 

areas and locate these on a 
; map to show how widespread the 

■ ''Indust'^ial Revolution” is 
' today. 

Have members of the -class make 
lists of tliosc conditions 
necessary for the Industrial 
, Revolution to occur. 

; . Discovery of new lands 

: . Increased demand for goods 

. . Belief in benefits of technology 

. Accumulation of capital . 

. Production of raw materials , etc 
' . Labcr Supply 

: . Liinitations on Arbitrary govt. 

Oiccuss the^ reasons for 'the 
Industri-il Revolution beginning in 
England. 

Have a student or group of 
etudents make cemparative 
! charts showing C'ty and rural 
population figures in Great 
Britain in 1650, 1700, 1750 and 
1 1800. Those charts may bo 

mimeographed and passed out xo 
the class. 

The class can then determine 
the reasons for a shift in the 
figures. A class discussion may 
follow pertaining to their 
findings . 

A group of students may make 
models of the new machines used 
in the Factory Era and the type 
of Tnachinc used in the heme 
pointing out advantages and dis- 
advantages. Modol? failing, the- 
students may ccllact cr di^aw 
pictures. 






MATERIALS 



Macmillan : 
Modern Times 
pp, 115-1257 
132-135:217- 
227 ;104-107 ^ 
232-237,389- 
392;507-513 

Scholastic 
Press : Western 
Europe 
pp. 29-31 

Scholastic 

Press: Common - 

wealth oT 

Nations 

np. lS-21 ^55- 

58 : 59-60*>64 ; 

127-129. 

Oxford Press; 
^^isuali^ed 
World History 
pp. ?05-2?T 

Keystone Press: 
Mastering 
World History 
pp. 154-177^ 

Allyn R Bacon: 
Global History 
of Man 

pD.l67-169;173, 
343-351 t412- 
417 

Rand McNally: 
W este rn 
European 
Society 

pp. 475-480 j4 98- 
SOO',5U6-509 

Rand Mcl^ally: 
Slavic S oG iot y 
no . 34 6 - 3*5 i • 
35S-35G;382- 
385 
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QV^S'£1C: 



31gge3?::d activities 



AITEEIALS 



I Th'W also a 

c j..<pa*'^inr; t]: « dov^cCwic 
Isy^tv'F unc the r-ct^:*y jyi-\^n 
!ae t:5; 

!. Mt'.thodj U3ar] 

i * Hhere^ produced 
A T>pe aad ovau^rship of tods 
). Otitpuc 

;. V’jrl: done by woj\<jv 
Houi'^s of worjv 
:• iJoperdence on employer 

( See A 

; Tnsip'.n students on an individual 
.ov ^^roup ''>as5.s to report on some 
•of the more important inventions 
, o f t n 0 0 ai;' 1 y i a d v s 1 i a 1 r a . 
;(Appi)vJ:x C). Discuss the 
importance of various inventions 
;ancl the effects they hia upon 
;the dovdotmont , cf industry and 
jtechnclor'y- Also deal with the 
;dij. ferenco between invention and 
i i n r ^ c V a t i o n (discovery and 
lappiication) 

. Ajr::^n a sjr'oup of students to 
isolcc*; voT^io iS inuusti'i ;.i and 
; ^eel.neloeicr 1 adv: nc-s the 

^ „.;ib and the LOth c: .'t cries 
'tt repor'^' cc, now uj.d those 
later inve?ycions Is pend upon 
aarlia^ edvanc is'^ 



^Rand MG^^^allvr 
yAnf^i.o- American 
Soc iety 
^.TTT^SSl', 
‘585-588 

hippincott : 
Man’s Cultux'^al 
FT^rit jc:e 
pp. 3 9 5-4 00 ; 
407-409^484- 
485 

‘Holt, Rinehart 
.5 Winston: 
iGre.phic Guide 



itc h;^rld 
history ' * 

'Slco tc6 papes 

pxford Press : 
^ ^ner ni c AtOa.s 

) 

iuiyn E B?.r.on; 
jfc^-adiny. q in 
* i or IS to XV 
^p,l49-l54*. ■ 
;.?oD-?sn,4 60- 

d71 4Ci- J^'4 
( 

Time-Life: 

M rr-ir^,c 



V'reparo naps show: nr; the earliest > 

;crntc''s cf indu:triall?atlon. Also 

trie sprei.1 of indiu; :rJ alt rat icr.^C*”]T-2-a 
rc^eoarint mans of industrial A?e::andct G- 



e V, 

iby 



O 

ERIC 



CO' tavd in 


cell 


!. 


GL-A-2-r 


183P 


|Ehotas ’^dison 


1360 


P • . -V 




fvrus KvCoii.ilt 


2 3^0 

1 


bC-A-?- .. 
par.r^eJ f*crsv 


i 


t J i 


\ 


iJ-A-d-a 
'Vhac rfekep cn 
Airylui u Piy? 




pC-A-9-d Hc'.; 


1 


CO rIcl\contr:j'r 




fly? 



iO 
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QUESTIONS 



o 

ERIC 



SUGGESTED ACTIVITIES 



, MATERIALS 



5;;lect several industrial coun- 
tries of U^jsturn Civilization vanC 
dctornino 
. Major industries 
. Raw natcrials available 
. Other resoux^ccs 
. Imports 
, Exports 

. Transportation available 



Filmstrips 
I Cc'*3n ' t ) 

;§C-A-9-c 
fHow Do Jots Fly? 
,SC-A-19-a 
Automation : 

What Is It? 
SC-A-19-b 
Science and 
Automation 
SC^A-19-c 
Automation and 
Society 
SS-B-14-b 



Deduce common conditions wnich 
lead to industrial growth* Also 
determine which raw materials are 
most basic for industrialization 
on a largo scale in 1800, 1900, 1970, Great Britain 

Industrial 

A group report should be prepared 
on the labor movement. Discuss 
those conditions which led workers 
to desire reform^ the growth of 
labor unions, and some of the labor 
^legislation passed in Great Britain 
v;here labor made its first rains. 



Country 
!3S-G-13-f 
The Industrial 
Revolution 
SS-I-15^ 
Industrial 
^South Africa 
^SS-H-13-d 
‘Northwestern 
States- Industry 



' Comparative charts might be made 
showing the numerical strength of 
the labor rtiov^imcnt in various Western^S-N-13-e 
•countries. In what ways can labor Northwestern 



unions madte their slrongth felfi 



States- Comm r c c 
'SS-N-14 -g New 
'Env^lcind-Industry 
Title II-SS-0- 
'28-a Iron 8 Stool 
II-SS-O-28-b 



I Discuse? the effects that tlio 
Industrial Revolution had on the 
rise of modern capitalism (me'jr*- 
jc'intxlisrn vs, laissoz-f coire . ) ^-^hat 
are the advantages c?,nd disadvantage^) Aut'*' motive 

bf both s/stems? II-SS-O-28-d 

, Food Products 

Il:SS-D-28-c 

j lEloctrical end 

.Eloctrcnics 

,II-SS-0-28-e 

i ’Textiles 

I iII-SS-0-28 = f 

Aerospace 
iSS - J - 6 - e 

Japanese Industry 
Old and New 



Films 

1-3 Industrial 
R;.volution 
JI-17 Inventions 
in Aav.rican 
Growth (1750- 
■19 50 ) 



1 
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QUESTIONS \ SUGGESTED ACTIVITIES MATERIALS 



Films: (con*t) 

' 1-10 

j Invention in 

! Americas Growth 

j (1850-1910) 

, F-220 The 

i .Factory: How a 

\ Product is Maco 

j Machines 

that Help the 
Farmer 



h'hat is the 


1 Have charts drawn showine 


relationship 


industrial production cf steo 


between the 


i electricity, chemicals, and 


emergence of 


? oetrol-^um durinc: 


industrial 


‘ . ICOO 


production 


» . 1830 


and the rise 


} . 1860 


cf capitalism? 


1 . 1900 


What is the 


, . 1960 

J 


rolj cf the 


Try to find figures for the 


invcstci'? 


sane years on the amount of 


Manager? 


; capital avr: liable and/or 
j invv.sted. Draw conclusions. 


Entrepronaur? 


1 

i D .1 scuss the rol -f: cf 




investor, manager, and entre- 
; prennur in the rise and sprea 
j cf indiustry and in the qrowth 
1 of capitalism. 



Oxford Press: 
Economic Atlas 



i 

i 




I 

I 






QUESTIONS 



SUGGESTED ACTIVITIES 



MTERIALS 





Political 



What is th 3 

formal political 
structure of 
the following 
countries? 

United States 
U.S.S.R. 

France 1 

Australia 
Spain I 

Mexico I 

Brazil , 

Argentina 
Haiti 

Switzerland 



Use the chart in Appendix E to Allyn S Bacon: 
compare both legal and operational Readings in 
political structure of those World History 

countries listed or any other ppl 478-44^ 

Western countries . 



Lippincott : 

Follow with discussion, drawing Han^ Cultural 
a comparison between the legal ilsritage 

and operational political pp, 477^479', 

structures of the countries listed* 572-5S3 ;621-634 



N . E . /i • Other 
Lands , Other 
Pe oples 

Selected pages 



What is the 
operational 
pclitical 
structure of 
the above? 

What is the 
relationship 
between the 
two? 



Rand McNally: 

Anglo-American 

Society 

569 

Rand McNally: 
Slavic Society 
ppT 776-381 

Keystone Press : 
Mastering World 
History 

pp777U^235 i327- 
336 



Scholastic Press 
Western Europe 
pp. 14b-lb0 
1 Comm onvjealvh 
Nations 
op/23-3 2 ;61- ' 

3 . 

'■Macnilian : 

Modern Times 
■p:r/ ^7'8-4 8 5 

Fi lms : 

d-ni u.s. 

Fiill of Rights 
, G-7 Government 
cf the People 
’ Filmstr^s : 

; ss-X-n-G" 

Australia- 
jGcv't S Feople 
'SS-S-31-D Citi- 
>.ns^ Ri 'hts in 
Sevi vt Dictator- 
hip 

SS-I-14 Italy: 

A Struggle For 



QUESTIONS 



SUG*5ESTED ACTIVITIES 



MATERIALS 



Family 

What is the 
familial 
structure at 
the present 
and how has 
it changed? 

What is the 
composition 
of a typical 
family in 
Western 
Civilization? 

Europe 
Western 
Hemisphere 
South African 
Republic 
Australia 
New Zealand 



Three students can prepare a 
panel discussion on the family 
structure during Roman times 
in the Empire, Medieval times- 
under f eudalism-and presently 
in selected countries of 
Western Civilization, 

The panel discussion can 
lead to a class discussion of 
the family structure in VJestern 
Civilization past and present. 

Students may prepare charts 
or graphs to show '*he average 
family size in selected areas 
of IVestein Civilization, 

Students may do research and 
• prepare written reports des- 
cribing the make-up and relations 
of a typical family in various 
areas such as: 

Spain , England , Canada y 

Brazil, South African Republic, 

Australia, New Zealand^ etc. 

' A class discussion may follow 
I comparing the nake-up and relation 
j of various families in different 
I areas of Western Civilization. 

! A student or a group of 
i students may prepare an oral 
j report comparing the make-up of 
the family in Western Civilization 
to the make-up of the family in 
a non -we stern civilization . 



Lippincott : 

Man's Cultural 
Heritage pp*if«6 

Almanac 

Library Books 

Allyn 6 Bacon: 
Global History 
or nan 
pp , 366 

Filmstrip s 
Families 
(This series 
concentrate 
on farm 
families) 
SS-F-2-b Czechs 
SS-F-2-d Engianc 
SS-F-2-e Eq, 
Africa 

SS-F-2-f France 
SS-F-2-g Germany 
SS-F-2-h Italy 
SS-F-2-i Jaran 
SS-F-2-j Mexico 
SS-F-2-1 United 
^States 
SS-M-30-C 
Mexl:o: Family 
Life and 
Recreation 
SS-S-22 

Suburban Family 
SS-J-6-C At 
Home in Japan 
SS-F-16 

Families Around 
the World 

Films : 

F-213 France- 
The Family of 
Monsieur Rene 
S-216 Spain- 
A Valencia 
Family 
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QUESTIONS 



SUGGESTED ACTIVITIES ^ MATERIALS 

( 

— — * — — — ■ 

i 

! Study Prints: 
i Available on 
families 
' around the 
world , 

II-SP-89-a to 1 
France 

II-SP-90 a to r 
Japan 

, II-SP-91 a to r 
Kenya 

IT-SP-94 a to k 
Brazil 

II -SP--95 a to 1 
; United States 



i 

[ 

1 

I 

1 



i 

i 

i 

I 



! 



I 




I 




QUESTIONS 



SUGGESTED ACTIVITIES 



t 

; MATERIALS 



Education 



What emphasis 
has oeen 
placed on 
education 
in Western 
Civili^ation? 



Per!.aps it would be best to 
, be gin this section with an 
; ar a lysis of education at the 
. present in various countries of 
, Vh. stern Civilization . The 
c^f.ass could be divided into 
aiy number of groups to compile 
' sratistical information on the 
' current status of education . 

Discuss the 
! . Degree of literacy 
. . Compulsory Education 
. Money spent on education par 
^ year 

I . Type of system (Highly 
! centralized vs . decentralized) 
. of population that attends 
college 

in various countries of V/estern 
Civilization. 

Contrast the centralized 
state school ( such as those 
, found in Germany and France) 
to the United States system. 
Discuss advantages and 
disa ^vantages of both systems . 

Contrast the European 
examination system (such as 
practiced in Britain or Italy) 
with the United States. 



Almanac 

Encyclopedias 

' Oxford Press : 

' Visualized 
World History 
RSer to Index 

, Keystone Press : 
Maste r ing 
World History 

• Refer to index 

Allyn S Bacon: 

‘ in 

‘ World History 
I pp. 302-304 : 
j 386-393 -491-494 

• Allyn S Bacon : 

• Global History 
of Ma n 

oo. 296-287; 
364-358 

Lippincott : 
Man*s Cultural 
Heritage 
Refer to index 

N . E . A . : Other 
Lands . Other 



Compare higher education in 
various areas of V^estern Civiliz 
tion i-e. public vs. privates 
purposes, church ba^ed. 

. Chile 

, South Africa 
. U.E.S.R. 

. Yugoslavia 
. Great Britain 
. United States 
. Germany 
. Mexico 



i People 

Selected Pages 
f 

Filmstrips : 
SS-C-6 Central- 
j ized School 
! SS-C-47 Crisis 
i in Higher Ed- 
\ ucation 

j SS-L-9 B Soviet 
j Union-Schools 
and Pioneer 
Activities 



Class discussion on the purpose « SS-P-3 
of education in various countries . Parochial 
of Western Civilization (a ’ Schools 

student could obtain the statement ' SS-S-31-b 
of purpose for Providence schools I Education in 
as an example). I Soviet Union 
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QUESTIONS 


1 

SUGGESTED ACTIVITIES | MATERIALS 




1 

i 

1 

1 

1 

1 1 
1 

i 


f 

, Filmstrips : 

' (coh't) 

[ SS-J-5-d 
1 At School in 
i Japan 
SS-S-53*-c 
The Soviet 
Educational 
System 



i Film: 

i S-47 Schools 
! of Mexico 



1 

! 



I 



I 

I 

i 



I 



I 



i 

I 




1 

I 



J 



QUESTIONS 



1 



SUGGESTED ACTIVITIES 



MATERIALS 



Social I03UC3 



T 



What are some 
contemporary 
social issues 
in Western 
Civilization? 



\ With the aid of newspapers, 
magazines, and current event 

■ weeklies groups of students 
should be able to prepare panel 
discussions on some of the more 

i pressing social issues facing 
; Western Civilization ► Identify 
' these with the class 
" . Distribution of wealth hourly. 

wage » social security , welfare 
j * Di';gtribution of population 
- Technology 

■ . Religion^' ecumenism 
. Racial conflict 

, . Urbanization 
! . Public welfare 
. Political power 
. Cultural diversity 
. Communication - instant news 
I . Distribution of food 
i (one article students could use 
is “’God Is Dead'* , Time Magazine , 

|{ April 8, I9ti6). 



• Discuss v;ith the class such 
^ questions as : 

. How can people in need be 
i helped? 

j . How can the people rule? 

: . Does technology demand a 

price? i.a. pollution. 



I 



t 




i 

\ 






Newspapers 

Magazines 
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APPE:]DIX A 

ORGANIZATIO-N OF THE CHRISTIAN CHURCH 
IN TrJE MIDDLE AGES 



Pope 

Supreme Head 
of Church 



zzrrr 

College 

of 

Cardinals 

1. Elected 
Pope 

2. Served 

as advisors 
3 » Next in 
power to 
Pope 



U_- 

Church 
Councils 
1. Called 
by Pope 
2 * Discussed ; 
natters of^ 
policy of 
faith 




Provinces 
made up of 
several 
dioceses 

2 . Authority 
over bishops 
in surround- 
ing terri- 
tory. 

3. Often in 
Charge of 
National 
Churches 




Religiou s Orders' ^ ^ 

1/ Three types: 

monastic ? military » 
mendicant . 

2. Regular Clergy 
lived in monas- 
teries (Abbeys) 
governed by Abbots, 
included Monks, 

Nuns, Friars. 

Abbots. Generally 
responsible to 
local bishop. 

3. Heads of Preachirg 
and fighting orders 
responsible to Pope . 



Bishops 

1. Hoads of 
dioceses 

2. Authority over 
Priests in 
dioceses 

3. In, charge of 
largest and 
most important 
church cathedral 
in diocese 

P arish Priest^ ^ ^s^ular 

1 . In charge 

of religious < 

affairs of * \ 

Parish 

2 . Supervised ; 

! local Church 




liil 






jnembers o7 C Sr i^ fa h*XRlT fcIT 
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APPENDIX B 

COMPARISON OF DOMESTIC AND FACTORY SYSTEMS 







DOMESTIC SYSTEM 


FACTORY SYSTEM 


1. 


Methods used 


Simple hand tools 


Machine 


2. 


Where Produced 


At home 


In Factory 


3. 


Type and own- 
ership of toolf 


Sinpl<^ tools owned 
by workers, operated 


Complex power- 
driven machines 



capitalist. 



4. Output 



5 . Work don-w 
by worker 



6. Hours of work 



7. Dependence 
on Employer 



Usually small, limited ■ 
to local market > and 
made only when ordered. 



Large scale for 
a wcrld market j 
and made in 
anticipation of 
demand . 



Worker usually made 
entire article 



As many as worker 
could spare, ‘‘whenever 
work was required 

Most workers were 
also small farmers . 



Worker operated 
on cwi assembly 
line, performing 
one operation 

Regular hours 
on daily basis. 



Completely 
dependent on 
capi talist 
for income. 



Basic World History , Cambridee. 



page 204 . 




Source : 
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APPENDIX C 

INVENTORS AND INVENTIONS - EARLY INDUSTRIAL EPA 



I 



INVENTOR 


INVENTION 


; YEAR 

1 


Abraham Darby 


Process of making Coke 


1 1709 


James Hargreaves 


Spinning Jenny 


' 1765 


Richard Arkwright 


Water Frame 


’ 1769 


John Kay 


Flying Shuttle 


[ 1773 

1 


Samuel Crompton | 

1 


1 Spinning Mule 
1 


j 1779 


1 

Henry Cort j 


1 ^ 

1 Puddling Process ( iron) 


■ 1763 


John Sraeaton ' 


Process of Smelting Iron 


i 1783 


Edward Cartwright 


' Power Loom 


, 1735 


Eli Whitney 


[ Cotton Gin 


1/93 


Robert Fulton 


Steamboat 


1807 


Tomas Telford 
John Macadam 


Macadamized Roads 


' 1810-30 


George Stephenson 


^ Locomotive 
( 


1 

; 1325 


Samuel Morse 


i 

Telegraph 


li)44 


Elias Howe 


Sewing Machine 


1 18 46 


Henry Bessemer 


Bessemer Converter 


j lc!56 



O 

ERIC 
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APPENDIX D 
LATER INVENTIONS 



Gottlieb Daimier 
Rudolf Diesel 
Wilbur 5 Orville Wright 
Alexander G. Bell 

Gugliemlo Marconi 
Lee de Forest 
Vladimir Zworykin 



Gasoline Engine , 1885 
Diesel Engine, 1892 
Airplane , 1903 
Telephone, 187S 

Wireless Telegraph, 1895 
Radio tube, 1907 
Television , 1925 
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APPENDIX E. 
GOVERNMENT 



structure 

of 

government 


1 

federal 


centralized 


type of 
control 


j 

democratic - | 
^^the people"= { 
the electorate 


1 

1 absolutistic • 

1 dictatorship of 
one party or one 
1 person 


head of 
state 


T ^ 

monarchy - » republic- 

inherited r elected 

1 

1 


type of 
participation 


1 

i 1 

direct 

1 


1 

1 

1 representative limited 

1 


mode of i 

central ' 

'vernment ] 

! 


cabinet 

' ''respond T blc ' 

i to parr iaDent 


presidential 
’fixed elections’^ 

U- - 







ScCTIO’J THREE 




rr 



} 
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F. NATIONALISM 



QUESTIONS 


SUGGESTED ACTIVITIES 


h MATERIALS 
1 


What is 


j The teacher can conduct 


^RSSCP 


nationalism? 


Ia discussion on what it 


Curriculum Guide 




.means to be an .American. 

The students could out this 


■p, 5 




into a composition. 


Holt, Rinehart 6 



Then the eher can 
ore Gent to the students 
several definitions of 
nationalism. The students 
can discuss those and how 
they apply to their ideas 
of what being an Arerican 
means. (See Appendix 

The students can 1 tor 
copy into their notebooks 
the preferred definition 
of nationalism as found in 
the Curriculum Cuide . 



of 



Winston ‘ 

The Shaping 
Western Society 
295- 



op. 

,298 



279-285 . 



;Kcystone : 

: Mas taring World 
'historv op. T^B- 
199 



VJhat were 
the causes 
for the rise 
of national 
states during 
the 12th-15th 
centuries? 
.trade S 
industry in- 
creased 
.merchants 6 
manufacturers 
needed protec- 
tion of itrong 
central govern- 
ment and were 
willing to pay 
taxes for it 
.Fise of mer- 
chant clas.i 

able to 

hire armies and 
civil servants , 
.Development of 
national laniu- 
aqes 



Modern Times 



The class may be divid- j'^aanillan' 
id into groups to trace the .Medieval S Early 
development of modern nations 
al states in France, England, 

Spain: Portugal ^ and Prussia 
Maps may be made to sh-^w 
the political divisions of 
the countries before thc;y 
became national states and 
to show what the country 
looked like once it became 
a national state. 

Maps can also be made to 
show possessions of various 
countries in another country 330, 336-338, 373 
for example ‘ provinces of 
England poss^^ssod in France 
in 1100, 1337 j 1453, etc. 

Members of the various 
groups may prepare special 
report:; on the people who 
VTare responsible for devel- 
oping national states . 



pp. 228-244, 
387-402, 420-430 

Rand McNally: 
'W estern Europ ean 
F^ocict y pp. 448-453 
4T3-tT7b 

Lippincott- Ma n^ s 
Cultural Heritage 
pp. 30B-T11.“32J~ 



378, 384-386 

Rand McNally: 
Atlas of World 
History 



t * ^ 

% 
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QUESTIONS 



.Works printed, 
in national 

langua^Gs ; 



What conditions are 
necessary for 
Nationalism to 
occur? 



Why is 

nationalism 

important? 




SUr^GESTE^’ ACTIVITIES ^MTERIALS 



Suggested Peop le 
Louis XI Henry IV ; 

Louis XII Louis XIII 
Charles VIII - 

Cardinal Richelieu { 

Kazarin \ 

Francis I Louis XIV \ 

Henry VII 
Elizabeth I 
Charles I 

Oliver Cromwell ' 

Alfonso V j 

John II j 

Manuel I I 

Isabella of Leon and Castile ! 
Ferdinand of Ara^^on 
Charles V 

Frederick Williciin, Greet 
Elector 

Elector Frederick j 

Frederick the Great of \ 

Prussia \ 

A sroun of students may j 
Drepare a conparativc time I 
lino of the rise national j 
states . 

Tv/o students may nrosent | 
to the class the similarities ; 
and differences in ^ranee’s i 
and EnrTland’s devilopnent | 
into national stat.^.s . | 

The* teacher mc-.y conduct 
a class discussion to deter- * 
mine what conditions ar: j 

necessary for nationalism to I 
occur. The resulting list | 
can be out onto a ditto master 
by a student and distributed 
to the members of the class. 



Several students may do 
research on nationalism in 
Holy Roman Emoirc 
Austro - Huntarv ISth- 20th 
centuries 

Switzerland 15th century 



the 



See index under 
snccific coun-r 
trios 



i 






OUESTIONS 



SUGGESTED ACTIVITIES 



MATERIALS 



V’ .t effect 
did the French 
Revolution have 
upon nation - 
alism in the 
18th century? 



Belgium 19th century 
Italy 19th century 
Holland 19th century 
Ireland 19th century 
In a panel discussion 
these students nay discuss 
the f ollowiniz; • 

.Did these countries 
develop into national 
. stated'^ 

. What problems orevonted 
these countries from 
developing into national 
states? 

.What nroblcms slowed these 
countries down in develop- 
ing into national states? 
The teacher can lead the- 
class in a discussion of why 
early nationalism is 
important . 



Hov/ can writers, thinkers, 
critics, or ohilosophers 
influence the thinking of 
the people of their time? 

To answer th i s n ua s t io n 
nave the students identify 
a problem in western socictv 
such as NATO, Common Market, 
or Gold Balances. They can 
then be assigned to bririii in 
newspaper or magazine art! 
cles or cartoons or popular 
I'ccords pertaining to the 
problcin. They can watch 
television for interviews 
with people who are taking 
sides concerning this cro- 
blcD. Perhaos they can find 
a book or poems concerning 
the problem. 

Some students can prepare 
reports on Voltaire, John 
Lccko * and Rousseau and 
determine hoi? their writings 
influenced political thought 
in contenoorary Western 
Civili zation . Some students 



, Periodicals 
; Time-Life • 

Arc of Enlight - 
enment 

Keystone r 
Mastering World 
His tory dp* 136- 
15?;, 206-216, 
230-231 

Macmillan. 

’^OQcrn Times 
DO. 25-38 , 55 -30, 
182-196> 15S-161, 
169-180, 139-154 

Oxford Book* 
Visualized Wocld 
HiGtorv DD . L52- 
174, 191-203 

l^olt , Rinehart 6 
Winston* Shaping s 
Of Western SocTetv 
po. 231-253 
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QUESTIONS 



o 

ERIC 



SUGGESTED ACTIVITIES 



: Lippincott • 

■ Man*s Cultural 
, HeriTag^ 

‘pp. 307-395 

lAllyn Bacon: 
[R eadings in 
World Hi ^ory 
pp. 162-163 

Rand McNally: 
VJe stern European 
.^ciety pp. 48 3- 
'503 

Rand McNally 
Atlas of World 
History 

,Allyn Bacon: 
Global History of 
171-17 2 



regard to the incident v;hich 
led to his death and his 
comment when advised by a 
friend to escape from France, 
"Does a man carry his country 
away with him on the soles of 
his shoes?^' 

Several students can ore-' 
pare reports on Napoleon 
such as Napoleon as a man 
Napoleon as a political 
leader 

Napoleon as a general 
Napoleon as a consolidator of 
Fi‘‘ench nationalism 

A student can j^repare a 
time line of Napoleon’s 
life. 



' can read C andida y Einilc a 

, or The Social Contract 

pp. 2*53^94 

One or two students can 
‘ report on the influence of 

the Amex’ican Revolution on 
the French Revolution. 

A student can prepare 
a time line of events 
; leading up to and following 

I the French Revolution. 

; A group of students can 

prepare a report on the 
1 French Revolution including 

the conditions in France 
prior to and after the 
Revolut/.on . 

Several students may 
read The Tale of Two Cities 
by CharlesHDicTcerTi^^an^ 
report on it orally to the 
class . 

Two students may prepare 
reports on George Jacques 
Danton and Maximilian 
Robespierre . 

The class can discuss 
Danton and nationalism in 






s 
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QUESTIONS 



o 

ERIC 



SUGGESTED ACTIVITIES 'MATERIALS 



A student can prepare a ^ 

large map showing Napoleon's ! 
control of Europe. t 

A student can read and ^ 

report on War and Peace by 
Leo Tolstoy* 

The students can prepare 
a bulletin board entitled I 

Profile of Napoleon.^' 

Several students can pre- 
pare a debate ; Resolved ’ 

Napoleon can be shown to be 
a Democrat through the social, 
political, and economic; change ; 
j he brought about in France. | 

I The students can dit^cuss 
i the state of nationalism in 
I Europe in 1815. 

Some students may prepare 
j political maps of Eurooe in 
^ 1815 , 1848 , and 1375 . They ’ 

j can explain why the maps dif- | 

• fer politically. ! 

Some students can prepare t 

a map of the world to show the ! 
degree of western influence by I 
1850 including such areas as; . 
j . Canada-part of British Empire i 
.British control in India ! 

. Hong ■ Kc'.ne ceded to Britain 
: .Russia advancing to borders 

of Mongolia 

.British rule established In 
South Africa 
.French rule in Algeria 
i .British explore interior of 
1 Africa 

j A student could copy the 
I chart 'The Revolutions of 1848’“ 
in Mode r n Times on page 153 and 
1 duplicate it so that each student 
would have a copy for his note- 
book . 



t 
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QUESTIONS 



SUGGESTED ACTIVITIES 



iMATERIAL 



A student migl?r prepare 
5 large copy (and duplicates 
for the class) of the map, 



Language Groups of the 
Austrian Empire, 1848, in 
M odern Times on page 147. 
iThe class can discuss the 
implications of so many 
, different language groups 
in one empire. The members 
of the class can project the 
divisions of the empire on 
a map, then check to see how 
the Empire actually was 
divided . 

Some students can prepare 
a map of V)estern C ivili^^at ion 
(or the world 1825-1850) and 
show which a'^eas revolted 
and which expanded. 

1 A student who likes to 
j work with maps can prepare 
I an historical atlas of VJestern 
Civilization , including maps 
of the unification of Italy, 
the German lands, the North 
German Confederation , the 
German Empire , etc . , 

Several students can pre- ^ 

pare a “Wlio's who in the 19th 
century. This can be dup- 
licated and distributed to 
the members of the class. 

In a special report a 
student or a group of students 
may compare the rule of 
Napoleon I to that of Napoleon 
II. ' 

A group of students may | 

prepare a newspaper which 
’ might have been published in 
VJest ern Europe somet ime be- 
: tween 1815 and 1850. 



I 

i 




\ 
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QUESTIONS 



What forms of 
nationalism 
have existed in 
the 20th century? 



SUGGESTED ACTIVITIES 



A student may prepare a 
special report on Metternick. 

Several students may pre- 
pare a repoz'^t on Bismarck 
and the unification of 
Germany . 

As a culminaving activity 
the students may have a 
creativity session in which 
they can write a skit, an 
essay; a poem, or draw a 
cartoon-, a cartoon series, or 
a picture pertaining to the 
19th century. 



Several students can pre- 
pare : 

1 .a map of the European 
colonial empire in 1914 
.a map of Europe before WV/I 
shov;ing the alliances 
,a map of Europe after WV/I 
showing the new states 
created 

,a map of European Colonial 
Expansion in the 1920 ’ s 
.a map of th3 world showing 
the alliances in WWI 
.a map of Europe after WWI 

Several students can pre- 
pare a report on the Weimar 
Republic and its failure. 

Several students can pre- 
pare reports cn various ’ 
phases of Adolf Hitler 
such as: 

.Adolf Hitler, the man 
.Adolf Hitler, the dictator 
.Adolf Hitler , the philoso- 
pher 



MATERIALS 



Macmillan : 

Modern Times 

po . 428-435 , 
448-449, 501-504 

Keystone : 

Mastering Wo rld 
History pp, 200, 
213-216, 248-251, 
347-358, 456-457, 
459-460 

Oxford: Visualized 
World History 

pp. 287-2JT7 296- 
301, 365-376, 
358-359, MOO-404 

Allyn Bacon: 

Global Hist or y of 
Man pp. 200-208, 
218(map), 217-219, 
401-403, 689-691, 
707-708, 711-713, 
718-724 
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QUESTIONS 



SUGGESTED ACTIVITIES 


MATERIALS 


A student can prepare 


Allyn 6 Bacon 


a book report on Mein Kemp'f. 


Rea^dings in 


Several students can pre- 


rWorldiiHi story 


pare a report on the Crzreer 


pp, 204-208, 


of Mussolini . 


442-448, 799-815 


One student may present 




to the class the ideas of 


Holt, Rineh^irt 8 


Fascism. 


Winston: Shaping 


A group of students mcay 


of Western Society 


prepcare a tape f eaturing 
: highlights of Hitler’s 


pp. 347-169 


■■ and Mussolini’s careers. 


Lippincott; Man's 


-Several students can 


CultuTral Heritage 


prepare reports about coun- 


pp. 437-442 , 579- 


tries where strong nation- 


580, 627-635 


alistic fee lings have re- 
sulted in problems or crises. 


Filins ; 


A student or several 


A-220 Africa in 


students can prepcare a report 
on African nrationalism in the 
20th century. 


Change {Lands 
Be.low Sahara) 

. A-307 Africa in 


Two students could prepare 


.? time line of nationalism in 


Change (Ecast 


the 20th century. 


Africa) 


VJhat are the current moti- 




vations for nationalism? 


A-308 Africa in 


Comp 're with earlier periods . 


Change (West 
AAfricA) 


’^‘Cuba 




Mexico 


Filmstrios : 


Ireland 


SS-C-79 


South Af’-'ica 


Czechoslavoki a 


Canada 


1 Communism and 


Belgium 

Germany 


i Nationalism 


Italy 


SS-C-36 The 


Austria 


Commonv;ealth 


i:v,:.g'ry 


Britain arid 


Europe 


Lmorainr Nations 


1 


SS-M-29 Mexico: 

A Study in Peace- 
ful Evolution 




SS-D-4 Divided 



i Gormany 



O 
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G. COLONIALIGr^ 



T 



QUESTIONS 



What is a 
fl5th-18th 
uries ) ? 



SUGGESTED ACTIVITIES 



colony I With the class discuss 
cent-j jr.the meaning of the term 

! colony--a group of people 
; transported from one land 
to another land but remain 
subject to the mother coun- 
try. 



MATERIALS 



What were its 
functions in tlie 
15th-18th cen- 
turies? 




List and discuss the fac- 
tors which led European 
nations to become interested ' 
in the acquisition of colonies^ 
in the x5th-18th centuries. 
.Commercial Revolution 
.Doctrine of Mercantilism 
.Quest for Wealth ^ 

. Missionary Zeal ; 

. Curiosity, of Renaissance Man^ 
. Sclent if ic Advancement 
. Technical Improvement j 

.Need for precious metals and| 
for spices 

.Desire for personal glory ( 
Since mercintilist theory ; 
v?as such vin important aspect \ 
of Europe an life at this [ 

time, assign students to re- , 
port on its origin and the | 
way in which it functioned | 
Have charts cand diagrams ; 

prepared to illustrate the ^ 
mercantile system . ^ | 

Determine those countries , 
which were colonial powers : 
(15th -18th centuries). Pre- i 
pare map s showing t he major ‘ 
colonial empires of the 
period. 

Class discussion- -How did 
England bero:..e the paramount 
colonial pov<^or by the IGth 
century? 

Assign a panel the task 
of discussing the ways in 
which possession of colonial 
empires enriched : 

Portugal Russia J 
Spain Netherlands! 

France ' 

England 



Macmillan: 

M edieval and 
Early M odern 
Time s 

Keystone: 

! 1 a stering World 
ffistory pp. IOTLIO 8 

Oxford 1 

Vi sualized World 
Fflstory pp. 137-148 



Lippincott: H an ^ s 

Cultural Heritage 
pp. 365-372 

Holt, Rinehart S 
Winston: Shoj^inj; 

of V?estern'?Qcie~t y 
See index 



Scholastic' The 
Common We a 1 1 h** o f 
Nat io nc 
75-76 



pp . 69-70 



Rand McNally: 
Western European 
Society pp. 456-457 

F ilmstrips r 
SS-A-31-A 

..us tralia- -Historic 
Background 

SS-E- 6 -A Cortes 
and the Aztecs 






62 



QUESTIONS 



SUGGESTED ACTIVITIES 



The class could be divided 
into groups, each assigned 
one of the countries listed 
above and given the task for 
3 or 4 days of determining 
the importance of each as a 
colonial power. In their 
reports, each group should 
include the names and con- 
tributions of specific indi- 
viduals, the extent of the 
empire, and the reasons for 
which the country declined in 
importance as a colonial power. 
Include maps, charts, and time 
linces to emphasize important 
points . 

Students might prepare 
skits of important explora- 
tions an<il have other members 
of the class try to guess the 
name of the explorer- 

A large map might be pre- 
pared for the bulletin board 
showing the routes followed 
by some of the major explorers. 
These should be labeled in 
such a way as to allow one to 
identify the explorer ' s coun- 
try as well as his name. 

Students might enjoy making 
models of ships utilized by 
some explorers as well as of 
maps these explorers consulted. 



MATERIALS 



SS-E-6-B Travel s 
of Cabeza De Vaca 

SS-E-6-D Around 
the World with 
Francis Drake 

SS-G-5-A Marco 
Polo ^ 

SS-G-5-B Marguette 

SS-G-5-C Magellan 

SS-G-5-D Cortez 

SS-G-5-D Cortez 

SS-G-5-E Cabot 

SS-G-6-A Columbus 

SS-G-6-B Drake 

SS-G-6-C Champlain 

SS-G-6-D De Soto 

SS-G-6-E Coronado 

SS-G-6-F Hudson 

SS-S-44-A Balboa 

SS-S-44-B Cortes 

SS-S-44-C Pizzaro 

SS-S-44-D Ponce 
de Leon 

SS-S-44-E De Soto 



SS-S-44-F Coronado 
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QUESTIONS 



What is slavery? 



When was 
slavery intro- 
duced to Western 
Society? 







SUGGESTED ACTIVITIES 



i The term slavery should 
! be familiar to the class and 
jthey should be able to define 
jit quickly. It is the con- 
j trol of a person and his 
I services by another such as a 
j master or owner » It does not 
{necessarily mean that the 

i slave is not a humcan being rand| 
is to ’ held in bondage for 
lif e . These conditions be- 
came a part of slavery in the 
West Indies. . United States 
and Africa, Also in the 
United States slcavery became 
associ.ated with black people 
v;hereas previously it was not 
associated with color. 



It is difficult to deter- 
mine just when slavery beg<an . 
Examination of most ancient 
societies usually reveals 
thcat the institutio*! of slav- 
ery was utilized. Assign 
groups to report on the prac- 
tice of slaveholding among 
the Greeks and Romans ; during 
the Renaissance neriod , or 
the 17th, IBth, 19th. and 20th 
centuries in VJesterr. c'-v iliza- 
t ion . 

Compare the orractice of 
slavery as it evolved in 
Greece, Rome, England ^ Russia, 
and the United States. Also 
discuss the purpose which 
slavery served in each society 

As an extra activity stu- 
dents might investigate the 
practice of slavery in some 
non-Western societies: 

»whon v?as the practice begun 
in these societies? 

.what purpose did it serve? 
,who v/ere the slaves? 



MATERIALS 



Keystone : 

Mastering World 
nTstory pp.9, 

27, 28, 43, 245, 
302 

Macmillan: 

Medieval and 
Early Modern 
T '^s Dp 47^ 245.^ 
T07~ 

Macmillan: Mode rn 
Times op. 286, 
288-2“89 

Oxford : 

Visualized W o rld 
History op . 6 , 

22, 31, US , 56 , 

64, 76, 60, 230 

Holt , Rinehart , S 
Winston: Shaping 
of Western Society 
0 b . 3 0 , 3 , 2 63 - 

264, 268, 269, 

274, 276 
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QUESTIONS 



SUGGESTED ACTIVITIES 



MATERIALS 



Upon conclusion of their 
research these students 
might compile a notebook on 
the history of slaverv . 



Lippincott : 
Man^s Cultural 
Heritage pp.Tas 
272, 286-287, 
365, 603-605 



Allyn 6 Bacon: 
Global History 
of Han pp. 682- 
B 8 4 , 6^8 6 

Al]yn 6 Bacon: 
Readings in 
World HTsTory 
pp . 76^- 7 68 



What effect 
did the col- 
onial period 
have on the 
institution 
of slavery? 



From the late IStO’c to 
the 1800* s Arab and European 
slave traders used Africa 
as their source of supply. 

Have the students discover the 
the rea.':on for the increase 
in demand for slaves. 

A report on the African 
slave trade might be appro- 
priate at this time. 

Compare the institut ion 
of slavery as it developed 
in both North and South 
America. 

Discuss the effect that 
outlawing of the slave trade 
had on slavery in England or 
the United States^ 

Students might enjoy read- 
ing materials vjritten by 
slaves and recounting their 
experiences under the slave 
system . This could be done 
as an extra activity and 
written reports might also 
be prepared . 



Rand McNally: 
Western European 
Soci e t!^^ Anglo - 
American Society 
See index 

Time-Life : 

A^e of Explora- 
tion See index. 

Time-Life : 

Age o f Progress 
See Index 
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QUESTIONS 



SUGGESTED ACTIVITIES 



IWERIALS 



Wlien was slavery 
abolished in 
Western Society? 



Determine v?hen slavery 
was abolished in various 
parts of Western Civilization . 
Bra2il(1889) 

British Colonies (18 3 3 ) 
french Colonies (1848 ) 
Mexico(1824) 

Russia( 1861 ) 

United States (186 5) 

Have the students deter- 
mine the conditions in the 
various countries which led 
to abolition and compare. 

Hold discussions on the 
side effects of slavery and 
the fact that the act of 
abolition did not in itself 
'^free^' the slave completely. 

Students might enjoy read- 
ing biographical materials 
about prominent men who work- 
ed for abolition of slavery 
in Wesliern society. 

Suggested People 
.William Wilberforce 
.William L . Garrison 
. David Livingstone 
.Wendell Phillips 



What was 
imperialism? 



ERIC 



Point out that during the 
first half of the 19th cen- 
tury colonialism declined. 
Discuss the reasons for this 
decline. However, after 1870 
the interest in colonies was 
renewed. Nationalism, relig- 
ious revival, scientific 
intere st , and industrialism 
were responsible for this 
interest . 

Nationalism 

Prestige 

Defense 

Power 

Surplus 

Religious 

Hissionari e s 



Keystone : 
Mastering World 
History 
pp. 240-275 

Macnvillan: 
Modern Times 
pp. 298-347 

Oxford : 
Visualized 

Lippincott : 
Han^s Cultural 

■.H erita ge 
dpp. 431-432 
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QUESTIONS 



SUGGESTED ACTIVITIiiS 



i MATERIALS 



o 

ERIC 



Scientific 

Darwinian Theca^y 

Industrial 

Sources of Food 
Sources of Raw Mater • 
ials 
Markets 
Investment 

Define imperial ism- -the 
control of weaker countries 
by stronger and economically 
more advanced counti’ies. 
Discuss the dif f eror r. es be- 
tween inipei'ialisni and colon- 
ialism . 

Prepare maps of the 
imperialist countries of the 
19th century and show their 
possessions . 

Discuss the forms and 
types of imperialism . 
.Annexation 
. Conquest 
» Protectorat 
.Conccssirn 



Holt, Rinehart, 

6 Winston: 

Shaping of 
Western Society 
pp: 266-267 

Allyn 6 Bacon: 
G lobal History of 

pp. 173*186 

Allyn 8 Bacon: 
Readings in 
World History 
pp . 169-170, 
173-176, 180-182 



. Sphere of Influence 
.Mandates and Trusteeships 
, Satellites 

Assign several students 
the responsibility of defin- 
ing each term and identifying 
areas representing each form 
« of imperialism . 

Assign groups of students 
to report on : 

Imperialism in , Africa 
Imperialism in Asia 
Imperialism in the Near 
and Middle East 
Imperialism in Central 
America 

Imperialism in the 

Region 

Draw maps of thes? areas 
I showing the way in w!iich each 
v?as divided among other coun- 
: tries. ^ 



f 



f > 
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QUESTION 






SUGGESTED ACTIVITIES 



MATERIALS 



Draw a comparison be- 
tween the countries wliich 
wore important as colonial 
powers and those which were 
important as imperialist 
powers , Discuss the reasons 
for any differences in the 
two lists. 

Assign a panel to discuss 
the conflict between nation- 
alism and imperialism both 
for the "mother country" and 
the subjugated country. 

Assign a group to report 
on the ways in which nation- 
alist feelings came into 
conflict with imperialist 
control in such areas as: 
India 
China 
Africa 



What was the 
significance of 
colonialism in 
regard to expan- 
sion of the West? 



/ 



Use the maps prepared 
earlier showing the colonial 
powers and their possessions 
to discuss this point. Point 
out that in 15C0 Western 
Civilization consisted 
basically of western and cen- 
tral Europe. Added as a 
result of colonialism were 
North and South /onerica. 

South Africa, and Australia. I 

Just to get an idea of the 
increase in the size of the i 
West as a resuJt of ccloniza- : 
tion have a student determine ; 
t]ie number of square miles of 
the above mentioned areas and 
compare with the size of 
western and central Europe. 

Students should also realiz ^ 
that Western culture and 
civilization were spread not ' 
only to the above mentioned 
areas but into the East Indies 
and Asia as wel 1 . 



Rand McNally: 
Atlas of World 
History 



Almanac 



Holt, Rinehart & 
Winston: Sha ping 
of Westci’n Civil- 
ization 
ppTT7T3'-37 9 
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QUESTIONS 



MATERIALS 



' SUGGESTED ACTIVITIES 



Why was 
imperialism 
important to 
19th century 
Western 
Civilization? 



I Discuss the importance 
\ of imperialism as a means 
of spreading V/estern ideas 
and institutions , T ind 
examples of non-Western 
countries which have 
adapted or experimented 
with Western forms of law, 
government, trade, banking, ' 
monetary system , etc , Alee 
discuss the importance of 
imperialism to the economic 
groi^th of Western Civiliza- 
tion* 



Oxford : 

Ecoriomic Atlas 



Almanac 



Library materials 



What is meant 
by the term 
creative 
expression? 




H. CREATIVE EXPRESSION 

Discuss with the class 
the meaning of the term 
and the areas--music , art, 
literature , and science-- 
which will be studied. 

Divide the class into 
four groups to prepare a 
series of questions they 
would like to have answered 
on music, art , literature , 
and science . 

WSIC 

What are the dominant 
chciracterist ics of Western 
music? 

V?hat are the var-ious forms 
of musical composition 
found in Western Civilization? 

What are the primary in- 
struments utilized? 

Who are some of the most 
important masters of music and 
what are their best known com- 
positions? 

ART 

""VJhat are the dominant char- 
acteristics of Western art? 

VJhat are the various art 
forms found in present day 
Western Civilization? 

Who are some of the impor- 
tant mastei's of art and what 
are their best known works? 



Holt, Rinehart £ 

VJ ins ton: Shaping 
of Western Society 
pp. 167"^6 
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QUESTIONS 



SUGGESTED ACTIVITIES 



i MATERIALS 



O 

ERIC 



LI TERATURE J 

What are the dominant 
characteristics of Western ■ 
literature? | 

What are the various 
forms? 

Who are some of the mosc 
important literary figures 
at the present time? 

SCIENCE 

What advances have been 
made by Western man in the 
sciences? 

Who are some of the most 
important scientists in 
modern Western Civilization? 

In whai: area is more 
research needed? 

After compiling li^cs of 
questions the students might 
invite prominent local 
musicians > artists 5 writers , 
and scientists in to speak 
to the clciss or they might as< 
teachers or professors to do 
the same. 

Assign groups of students 
to collect records , pictures , 
models, and samples of art, 
literature, music, and 
scientific achievements to 
display and to hear. 

Assign a panel to prepare 
a discussion on modern means 
of expression in art, music, 
and 3.iterature (pop and op 
art or electronic music). 

Do you believe, as some critics 
have stated , that such is not 
truly art or music? What 
trends in modern Western 
society do these movements 
represent? 



7/ 
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QUESTIONS 



I 



SUGGESTED ACTIVITIES 



MATERIALS 



Collect prints, recordings, 
and samples of literature for 
the students to observe and 
hear. Discussion might be 
held on the meaning the artist 
ti*'ied to impart. 

Compile lists or charts 
of scientific achievements in 
medicine and technology. 

Utilize these as the basis 
of a discussion about man' s 
achievements. What prob‘*ems 
remain to be solved by 
scientists? 

On an individvial basis, 
students might be assigned to 
prepare biographical reuorts 
of important artists , writers , 
musicians , and scient ists , 

Students might be interested 
in constructing models of 
machinery utilized by scientists 
as for example in the astronraut 
program . Brief explanat ions of 
the way in which the machine 
operates should also be prepared. 

In connection with art, music, 
English, and science departments 
students might be encouraged to 
create a work or art, compose a 
piece of music or literature, or 
conduct scientific research on 
a specific problem. 




7a, 
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I. CONTACTS 



QUESTIONS 


SUGGEST£D ACTIVITIES 


MATERIALS 


What have been 


Contacts can be divided 


Holt , Rinehart S 


the major con- 


into two categories, internal 


VJinston : Graphic 


tacts of Western 


and external . Thus the class 


Guide to World ^ 


Civilization in 


might be divided ‘into two 


History 


the 20th century? 


groups to list these or 


appropriate pages 


individuals might be assigned 






this task.- Perhaps an ex- 


Mac illan; 




planation of the meaning of 


Modern Timeo 




contact should- precede the 


pp . 355-386, 




work . Internal contacts are 


306-308, 466-467, 




contacts among countries or 


482-483, 488-490, 




areas v/ithin V/estern Civil- 


437, 462-463, 




ization . While external con- 


299-303, 484-485, 




tacts are contacts between 


478-479, 428-456, 




countries of Western Civil- 


345 




ization and countries of 
other civilizations. 


Keystone : 
Mastering World 




SOME MAJOR INTERNAL CONTACTS 


History pp . 363- 
S88, Ti'T- 3 3 6 , 




War of 1914 




Triple Alliance-^ 

Triple Entrente ".*JNorld War I 


also see index 




Treaty of Versa ille*§^ 


Allyn S Bacon 




Russian Revolutions 


Readings i:i World 




Communist Revolutions 


History 




Opening of Panama Canai 


pp, 183-192, 196- 




Ajnerican Marines land in 


198, 309-213, 222- 




Haiti , Dominican Repub- 


227, 343-358 




lic , Nicaragua , Honduras 


Holt, Rinahart i 




Costa Rica 


WlnBtOAl Shaping 




Formation of NATO 


of Western Society 




European Common Market 
Organization of American 


pp. 299-346 




States 


Rand ^5cNally; 




Spar.ir.h Civil War 


Western European 




Communist control of East 


Society pp. 516- 


j 


Germany 


529 




Allied Airlift to Berlin 






Departure of German Scie- 
tists in the 1930’s 


Rand McNally: 
Slavic Society 




Evolution of Dominion in 


pp. 369-376, 




British Empire 


381-389 




South Africa 
New Zealand 


Rand McNally; 




Cancada 


Anglo-American 




Newfoundland 


Society pp 590- 




India Free States 


59 5 


o 

ERIC 
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QUESTIONS 



SUGGESTED ACTIVITIES 



MATERIALS 



Hungarian Revolt 
Marshall Plan 
Second Wor].d War C European 
and Atlantic Theaters) 

SOME EXTERNAL CONTACTS 
Russ jo “Japanese War( 1904- 05 ) 
League of Nations 
Coj:.. unist Revolutions 
British and French in the 
Middle East with Mandates 
Second World WarCPacific 
and China-Burma-India 
Theater) 

Korean War 
Formation of SEATO 
United Nations ^ 

Break up of British^Indian 
Empire 

Break up of French, Dutch, 
Belgium Empires 
Japanese conquests 
Vietnam Conflict 



Lippincott : 

Han * s Cultural 
Heritage 

pp. 42ffJ431, 433- 
437, 442-450, 
473-477, 493-503, 
581-583 

Note ; This is 
not a complete 
list of materials 
Refer to index 
under specific 
events for future 
sources . 



How have the 
external contacts 
of Western Civil- 
ization affected 
the industrial 
growth of the 
civilization? 



Most of the highly indus- 
trialized countries of the 
world are members of Western 
civilization ‘ fact, the 

industrial revolution 
originated within Western 
society. Discuss the ways 
in which some of the external 
contacts mentioned above have 
affected the industrial _ 
growth of the c: vilizat ion . 
Use specific industries as 
foi* instance: 

, Petroleum 
• Rubber 
.Tin 
.Copper 
.Manganese 

Assign several students tc 
investigate and report on the 
particular industric:' which 
grev; in scope between WWI. 



Oxford: Economic 
Atlas 



Almanac 

Lilcary Materials 
Scott Foresman: 
Western Europe 
and the Common 
Market pp 4-18 

Filmstrips : 
SS-A-15-A 
Spanish- American 
War 

SS-A-15-C 
Panama Canal 

SS-A-15-F American 
Interest iri Asia 
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QUESTIONS 



SUGGESTED ACTIVITIES 



MATERIALS 



WWII and the Korean conflict; 
Korea and Vietnam. Interpret 
statistical information for 
the class and cite reasons 
for the growtn of particular 
1 ndustries . 

Assign students to pre- 
pare a series of maps and 
graphs depicting the trade 
patterns of various manu- 
factured articles: 

.Fibers 

.Chemicals 

. Steel construction parts 
.Precision machinery 
. Silverware 

or any other particular 
products . Cite figures 
comparing the scope of the 
industry x^?ith figures for 
30, 60, 100 years ago. Also 
discuss and compare the 
increase in trade. 



SS-A-15-G First 
World War 



SS-A-IS^-K ‘ U.S. 
joins the Allies 

SS-A-15-I Results 
of the War 

Films : 

S-303 Second 
World War, Allied 
Victory 

S-30M Second 
World War Triumph 
of Axis 



What states of 
countries provide 
leadership in 
Western Civil- 
ization? 




Ask the students which 
countries they think have 
maj-or powers in Western 
Civilization . Discuss the 
methods one would use to 
make such a *Judgment--How 
does the wo3:^ld measure 
power? 

. Industrial development 
. Political stability and 
influence 

. Degree cf economics 
development 
.Standard of living 

Discuss ways to measure 
each of those facets of 



Oxford Press : 
Economic sAt las 



Almanac 



Fil'^:sti'ips: 
SS-iS-10 Brazil 

SS-E-10 Economic 
and Social Up-* 
heaval in Brazil 

SS-G-17 Germany, 
A Key to Europe’s 
Future 



power , i . e . : 

.Volume of trade 
.Standard cf living 
.Average annual income 
.Degree cf “foxx-ign aid" 
extended 

.Number of political alliarce^ 
of vjhich it is a leader 
.Value of its raw material 

resources to the economy 



SS-S-53-A 
Sovi 0 t Society 
and Mass Culture 



'0 
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QUESTIONS 



SUGGESTED ACTIVITIES 



i^TERIALS 



From their discussion 
and research , the student s 
should find that power in 
Western Civilization is held 
by the following states: 
ACTUAL POWER 



u.s7s.r. 



U.S.A. 



United Kingdom 
West Germany 
France 



POTENTIAL POWER 
Brazil 
Argentina 
South Africa 
Have students determine 
why the three abcvc-mentioned 
countries are potentially 
powerful. 



What have been 
the dynamic 
developments of 
Western Civil- 
ization since 
World War II? 



Discuss the word dynamic 
with the class i Compile a 
list of developments whicli 
could be considered dynamic. 
Those would include such 
events as the following: 
.Growth and spread of 
communist ideology 
.Continued refinement of 
technological processes-- 
Age of mass culture. Age 
of mass consumption . 

. Economic integrat ion in 
Western Europe 
. Social progress--medicine , 
health and welfare, living 
standard , working condit ions 
.Continued break down of 
colonialism in Africa, Asia, 
Caribbean Area, and formation 
or New States . 

.Break up of Germany, Korea, 
VietNam into two states 



Newspapers and 
other periodicals 
would be the best 
sources for these 
activities . 



Filmstrips : 
SS-A-15-D Growth 
in Natural Power- 
Pan-American Union 

SS-A-3M-A 
/Alliance for 
Progress Faces a 
Challenge 

SS-F-20 France 
and the Western 
Alliance 

SS-L-11 Latin 
!\merica and World 
Politics 







SS-A-19-A 
Automation; What 
is it? 
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QUESTIONS 



SUGGESTED ACTIVITIES 



MATERIALS 



SS-A-19-B 
Science and 
Automation 



SS-A-19-C 
Automation and 
Society 



SS-A-19-D 
Automation and 
Your Career 



SS-U-14-D United 
Nations and End 
of Colonialism 

Transparencies : 
TRSS-56-ii^ 
Communism in the 
World 

TRSS--56-j3 
Communist Nations 
in Eurasia 



What economic 
blocs have been 
formed in Western 
Civilization? 

When were these 
blocs formed? 



There are six major 
economic blocs currently 
functioning within Western 
Civilization : 

.European Economic 
Community ( EEC ) 

.European Free Trade 
Association ( EFTA) oi> the 
Outer Seven 

.Council for Mutual Economic 
Assistance (COMECON) 

.Latin American Free Trade 
Association (L/MTA) 

.Central /uncrican Common 
Market 

. West African Economics 
Community 



Scott Foresman: 
Western Eui^opc 
and the Comifion 
Market pp.25-~57 



Lippincott : 

Man^s Cultural 
Heritage p"^ 5^48 

Library Materials 




Prepare maps s))owing 
the membership of each^ 
economic bloc. Also give 
the date for the founding 
of each. 



(See Appendix B) 
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QUESTIONS 



SUGGESTED ACTIVITIES 



H 

} 

t^TERIALS 



Assign six groups to pre- 
pare reports on each organ- 
ization in which is dis- 
cussed the contributions each 
member country makes. Dis- 
cuss also the aims of each 
group and the degree of 
success to date. 

A time line could be 
prepared to show the relative 
date of formation for each 
group . 

Try to determine the . 
reasons for formation of such 
groups after World War II, 



How has the U.N. 
helped to maintain 
peace and order 
and aided economic 
growth throughout 
the world? 



Explain to the class that 
the U.N. has met failure and 
success in its attempts to 
maintain peace and aid eco- 
nomic growth. Discuss the 
reasons why an organization 
such as the U.N. would 
encounter many difficulties. 

Assign a group of students 
to prepare a panel discussion 
on the successes and failures 
of the U.N. in categories 
such as: 

, Political 
. Peace-Keeping 
, Economic development 
. Social development 
Follow with a general dis- 
cussion of the role the U.N, 
may play in the future. 

Prepare maps showing areas 
which the U.N, has had to 
cntei'‘ to maintain peace or to 
aid econcmic growtli. 



See index of 
books , 

Allyn 6 Bacon: 
Readings in World 
History pp, 897-" 
910 

Filmstrips: 

SS-U-4 U.N, 
Organizations 



SS-U-T U.N, and 
Struggle for Peace 



II-SS-U-14-E 
Achievements and 
Problems of U.N, 

II-SS-U-14-F A 
Day at the U.N. 

SS-U-17 The U.N 
In Today’s V?orJd 




Film: 

H-9 Piighlights 
of the U.N. 
(1947-48) 

Transparency; 
TRSS-32 The U.N, 
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APPENDIX A 

DEFINITIONS OF NATIONALISM 



By nationaJisn we mean the doctrine that advocates national 
interests, unity, and independence. ...The effect of nationalism, 
thens has been to make people feel that they are members of a 
nation, a larger community with mutual interests and institutions, 
whether they bo French or Italian or Arab or Chinese. 

^ Global History of Man , Allyn S 
Bacon, p. 171 



During the sixteenth century national feeling, or a growing 
sense of loyalty to one's king and country, began to stir men's 
emotions. The French became sensitive to the fact that their 
language, history, and customs differed from those of the English 
or Germans. VJhen such national groups became conscious of their 
differences, they tended to regard the people of other nations 
with suspicion and distrust. In the nineteenth and twentieth 
centuries this national feeling took an extreme ferm called 
nationalism and became a political and emotional force that set 
nation against nation in bitter struggles for freedom, prestige, 
and economic advantage. 



Story of N ations , Holt, Rinehart £ 
Winston, p.239 



Nationalism is the intense identification people have with 
the nation of their origin or the place in which they live. It 
is therefore a sentiment and guide to action to be found in 
varying degrees in all states. 



Ideology and World Affairs , 
H ought ^ n Mifflin , ^^77 



Nationalism has been a mighty force in the mode:-n world. 

On the one hand, ix has helped to create and to strengthen nations. 
On the other hand, it has broken up empires and caused destructive 
wars . 



ERIC 



Meaning of Nationalism. In order to understand the history 
of nationalism a number of basic terms must be understood. 

1, The term nationalism has several meanings. (a) It is 
the desire fox'* national advancement or independence shared by 
people of corrimon customs, culture and language. (b) It is a 
feeling of loyalty and patriotism toward one's country. (c) The 
term is also often used to indicate willingness to make sacrifices 
for the interests of the nation. 
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2. A ncitionality is a group of peopl.e of common customs, 
culture, and language. 



Mastering V^ 'orld History , Keystone 
Education fress, p. 198 



A national state is composed of people with a common sense 
of belonging together - sometimes based on a common language, 
sometimes on a common origin, or customs and traditions - as a 
group sepai^ate from other people. The formation of these 
political units in Europe was made possible by a number of 
conditions. As trade and industry increased, merchants and 
manufacturers needed the protection of strong central governments 
and were willing to pay taxes to get it. As the amount of money 
in circultation inci'eased, the influence of the middle classes 
grew, while that of the nobles, whose power lay in land ownership, 
decreased. And, as kings were able to hire armies and civil 
servants to give the middle classes the pv^:)tection and the kind 
of government they wanted. 

The formation of national states was also aided by the 
development of iiational languages. With xhe invention of printing, 
worJes wi^it en in the language of the peopl.c rather than in 
Latin were read by an increasing number of people. Such books 
were usually written in the dialect spoken in the great centers 
of learning. Thus the French spoken in Paris became the language 
of French books. Gradually the people in c3istant partt began 
to speak more like Parisians, and also to think of themselves 
as Frenchmen. 



Ine Human iX ohievemenr. , Silvc^r 
Burdett , p*. 182 
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